A Demographic Analysis of the Graduating Senior Satisfaction Survey of Applicants for AY 2002 -2003 Graduation At 
The University of Massachusetts Boston 
In the spring of 2002, as part of an ongoing commitment to assessment, the Office of Institutional Research and Policy Studies (OIRP) was asked to begin preparation for a regularly administered graduating senior satisfaction survey. After conducting a pilot study in August 2002, OIRP began preparation for a large scale administration to applicants for graduation for May 2003 and August 2003. Since December 2002 graduates would also be participating in the May 2003 graduation ceremonies, they were also included in the cohort. These three groups totaled about 2000 individuals. Official UMass Boston admissions, enrollment, and performance data were accessed for all of the students who had applied to graduate. This included demographic data and information about each student’s college, cumulative GPA, and major(s). 

Because the survey data is collected in most cases prior to official graduation, we stress that these responses are from students who applied to graduate rather than those who actually did so. The racial/ethnic make up of the 1,058 respondents we matched in the files was similar to that of the group as a whole. Details are presented in Table 1. 

Table 1: Race/Ethnicity and Gender of Respondents

	Race/Ethnicity
	Women
	Men
	Total
	Racial/Ethnic Group as a Percentage of the Total Group

	Asian P/I
	76
	28
	104
	9.8%

	Black N/H
	92
	46
	138
	13.0%

	Cape Verde 
	6
	2
	8
	0.8%

	Hispanic
	36
	16
	52
	4.9%

	International
	48
	41
	89
	8.4%

	Native American
	1
	0
	1
	0.1%

	Unknown/Refused
	83
	61
	144
	13.6%

	White N/H
	337
	185
	522
	49.3%

	Total
	679
	379
	1058
	100.0%



The survey was set up in three main sections, General Satisfaction, Satisfaction with Campus Communication, Satisfaction with the Major, with a Miscellaneous section.


General Satisfaction
The fifteen items in the General Satisfaction area received mean ratings that ranged from a low of 3.1 for parking for those who drive to campus to a high of 5.7 for public transportation for those who use it to get to campus. Details of the mean scores are presented in Table 2.

Table 2: Mean General Satisfaction Levels
	General Satisfaction Regarding:
	Number of Responses
	Mean Response Value

	Public Transportation (if used)
	825
	5.7

	Email and Internet Access
	1028
	5.3

	Overall Experience at UMass Boston
	1138
	5.3

	Safety on Campus
	1056
	5.3

	Computing Facilities
	1034
	5.1

	Library Resources
	1096
	5.1

	Registration Procedures
	1117
	5.0

	Science Teaching Labs
	566
	4.9

	Financial Aid Services
	864
	4.7

	Academic Advising at the Advising Center
	1044
	4.4

	Campus Events and Activities
	939
	4.3

	Recreational and Co-curricular Opportunities
	856
	4.2

	Appearance of the Campus
	1103
	4.0

	Social Life on Campus
	940
	4.0

	Parking (if the respondent drives to campus)
	938
	3.1

	Scale: 1= Least Satisfied to 7 = Most Satisfied
	


There were two small but statistically significant differences by gender. Men rated their overall satisfaction slightly higher than did women (5.4 to 5.2) and rated Public Transportation slightly lower (5.6 to 5.8). Those who entered as freshmen rated their experience with Academic Advising at the Advising Center lower than did transfer entrants (4.1 to 4.4). They also rated Safety on Campus somewhat lower (5.2 to 5.4), although even for freshman, safety was still the fourth highest rated area of general satisfaction. 

For the racial\ethnic categories, comparison of means tests were run comparing each group to everyone not of the group; for example, all Asians vs. all non-Asians. The Native American and Cape Verdean groups are too small to meaningfully test, but we included the Cape Verdeans with the Black non-Hispanics as they would be for national reporting. Native Americans and the Unknowns are included in the all other comparison groups. When we did these tests for the Pilot Graduating Senior Satisfaction Survey, we found relatively few differences, but the much larger sample size for this administration allows us to find statistical significance for fairly small differences. The importance of those differences is a matter for discussion.

The tests of significance by race/ethnicity revealed a number of fairly small, but statistically significant differences for the various groups when compared to all others not of their group. In general, the differences tended to be positive for Black non-Hispanics, and negative for International Students and for White non-Hispanics. Asian Pacific/Islanders and Hispanic students each had only one question on which their responses differed significantly from the responses of the rest of the respondents. The dissatisfaction with Financial Aid Services reported by International students is understandable, given that they are ineligible for most of the types of financial aid our other students receive. Details are presented in Table3.
Table 3:  Statistically Significant Differences in General Satisfaction
By Race/Ethnicity

	Group
	Question Rated
	Mean Rating Group
	Mean Rating All Others
	Difference

	
	
	
	
	

	Asian P/I
	Overall
	4.8
	5.3
	-0.5

	
	
	
	
	

	Black non-Hispanic (includes Cape Verdean)
	Registration Procedures
	5.3
	4.9
	0.4

	
	Financial Aid Services
	5.3
	4.6
	0.7

	
	Computing Facilities
	5.5
	5.0
	0.4

	Black non-Hispanic (includes Cape Verdean)
	Social Life
	4.3
	3.9
	0.4

	
	Campus Events
	4.6
	4.2
	0.4

	
	
	
	
	

	Hispanic
	Social Life
	4.5
	3.9
	0.6

	
	
	
	
	

	International
	Overall
	4.9
	5.3
	-0.4

	
	Academic Advising at the Advising Center
	4.0
	4.4
	-0.4

	
	Financial Aid Services
	3.9
	4.8
	-0.9

	
	Social Life
	3.6
	4.0
	-0.4

	White NH
	Social Life
	3.8
	4.1
	-0.3

	
	Recreational Opportunities
	4.0
	4.3
	-0.4

	
	Campus Events
	4.1
	4.4
	-0.3

	
	Campus Appearance
	3.8
	4.1
	-0.3


Satisfaction with Campus Communication


Given the number of languages spoken by students and the high percentage of students who speak a language other than English at home or with family, one of our main concerns was in assessing satisfaction with campus communication by English language usage. We found that students were generally equally satisfied or dissatisfied with campus communication, regardless of whether English was the language exclusively used at home. Mean ratings for the group as a whole are presented in Table 4
Table 4: Mean Satisfaction Ratings with Campus Communication

	Satisfaction with Campus Communication Regarding: 
	Number of Responses
	Mean Response Value

	Major Requirements
	1137
	5.5

	The Writing Proficiency Requirement
	1034
	5.3

	General Education Requirements
	1098
	5.3

	Placement Testing at First Enrollment
	988
	5.1

	Other Graduation Requirement
	1072
	5.1

	Health Services
	851
	5.0

	Academic Support Services
	992
	4.8

	Disability Accommodations
	414
	4.8

	Campus Events and Activities
	960
	4.5

	Internships and Service Learning
	889
	4.0

	Scale: 1= Least Satisfied to 7 = Most Satisfied
	



We tested for differences by race/ethnicity including International, and we found only four small differences. 

Table 5:  Statistically Significant Differences in Satisfaction with Campus Communication by Race/Ethnicity

	Group
	Question Rated
	Mean Rating Group
	Mean Rating All Others
	Difference

	
	
	
	
	

	Asian P/I
	Writing Proficiency Requirement
	4.9
	5.3
	-0.4

	
	Opportunities for Internships and Service Learning
	3.6
	41.
	-.05

	Black non-Hispanic (includes Cape Verdean)
	Availability of Academic Support Services
	5.1
	4.7
	0.4

	
	Campus Events and Activities
	4.7
	4.4
	0.3


Satisfaction with the Major


While Satisfaction with the Major asked about specific majors, there were simply too many individual majors (49) involved to be able to do a reasonable analysis of the individual majors. Further, only twelve of the majors have thirty or more respondents. Given that, in addition to the demographic variables, the college is the unit of analysis most appropriate for this section. Differences by college will be discussed in a larger report that is forthcoming. Mean ratings for the group as a whole are presented in Table 6.
Table 6: Mean Satisfaction Ratings within the Major

	Satisfaction with the Major 
	Number of Responses
	Mean Response Value

	The Quality of Teaching within the Major
	1118
	5.7

	Faculty Availability to Discuss Course Work
	1105
	5.7

	Overall Experience within the Major
	1119
	5.7

	Frequent and Prompt Feedback by Faculty 
	1082
	5.5

	Student Faculty Interaction within the Major
	1070
	5.4

	Faculty Concern for Academic Progress
	1075
	5.3

	Faculty Availability to Discuss Career Plans 
	1048
	5.1

	Academic Advising within the Major
	1069
	5.0

	Course Availability within the Major
	1113
	4.8

	Scale: 1= Least Satisfied to 7 = Most Satisfied
	



We found no significant differences in the mean responses to these questions by whether the respondent was male or female, or by whether the respondent had entered UMass Boston originally as a freshman or a transfer student.


Because of the differences in the student populations among the colleges, especially differences in several of the characteristics that have proved to have statistical significance, we decided to construct a more sophisticated model for student satisfaction. We examined demographic, entry mode, college attended, and language variables. As we noted earlier, we have been unable to locate information on a small number of the respondents in the UMass Boston files. The models only use the observations for which we have official information. 

 In these models, rather than discussing a difference in the mean rating, we report on the coefficient for the variable. For the race/ethnicity variables, we used White non-Hispanics as the base category because they are the largest group. A statistically significant coefficient means that the value for the racial/ethnic group is significantly different for that group versus White non-Hispanics with all other variable values being held equal. For example a reported coefficient of .4 means that the mean ranking was .4 below that of White non-Hispanics, all other variables being held equal. There were only two differences by race/ethnicity. International students were less satisfied than the base group by -0.41 for Faculty Availability to Discuss Course Work, and by -.54 for Faculty Availability to Discuss Career Plans. There were no significant differences for any of the other racial ethnic groups. 
Conclusions


In general, we found relatively few differences in satisfaction levels of AY 2002-2003 graduation applicants by race/ethnicity or the other basic demographic variables. Black non-Hispanics tended to report higher levels of satisfaction. They reported statistically significant positive differences on seven variables and had no mean variable scores that were significantly below the comparison groups. Among the U.S. resident groups, Asians and White non-Hispanics tended to be the least satisfied with statistically significant negative ratings on three mean variable scores and no positive differences. Hispanics reported statistically significant positive differences on the only variable in which they differed from their comparison groups. International students tended to be the least satisfied with mean ratings below their comparison groups on six variables. This may reflect a different set of expectations when entering the university. In general, all of the differences both positive and negative tended to be small; less than .5.  The importance of these differences should be subject to discussion. 

Page 1 of 7
OIRP 12/05/03



KBM


