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INTRODUCTION

The Preschool Curriculum Modules for Lowell Public Schools were developed through funding from the Board of Higher Education, Title II, in collaboration with the University of Massachusetts Boston.  Funding was provided for a group of early educators including Lowell Public Schools, Community Team Work Inc. and Little Sprouts to meet on a regular basis for over two years to develop units of study relevant to the students of Lowell. 

Evidence-based practices such as Dialogic Reading, explicit and embedded instruction in phonemic awareness, concepts of print, and mathematics were embedded in units of study. Topics in science & technology, social & emotional learning, history & social sciences are also central to each curriculum unit, covering the scope of standards in the Massachusetts Curriculum Frameworks. Through these units of study, as children explore rich content over a prolonged period of time, they build on their background knowledge and develop new vocabulary and academic language as they construct new understandings of the world around them. 

Guiding Principles

The following guiding principles were established to guide educators work as they developed these units.

1. Differentiated Instruction: ALL children are capable of learning and must have access to a high quality, rigorous curriculum to foster learning. 

2. Intentional Teaching: Preschool teachers provide intentional instruction, through carefully sequenced lessons that expose children to new learning, facilitate exploration, and assist children in mastering new skills and knowledge.

3. Resources: Educators model academic concepts and social-emotional skills by deliberately choosing and presenting resources to support children’s learning in the classroom across a variety of settings - whole group, small group, and center time. 

4. Equity for All: Preschool teachers recognize, celebrate, and build upon differences among students, drawing upon each individual’s culture, background knowledge, and language, to intentionally plan instruction to support all students in developing new skills and knowledge. 

5. Progress Monitoring & Assessment; Curriculum Planning and Program Evaluation: Preschool teachers use formative and summative data to reflect on children’s progress in academic and social-emotional skills and to reflect on their own teaching practices that impact outcomes for all learners. 

6. Promoting Positive Classroom Environments: Educators establish an enthusiastic learning environment that stimulates connections between and among children and adults while cultivating students’ approaches to learning, social-emotional well-being, and academic success.

7. Family and Community Engagement: Families, the community, and schools are partners in collaboratively fostering all students’ growth. 

Curriculum Map

The process of designing the curriculum modules included development of a grade level map in which the Massachusetts Curriculum Frameworks in English Language Arts, History & Social Sciences, Science, Comprehensive Health, and the Arts are used to guide student learning. Within each module, these standards are shown in bold italics.
The scope and sequence of Building Blocks®, and Handwriting without Tears® were integrated to provide instruction in mathematics, fine motor development, and handwriting. 

In Module 0 there is a strong focus on the Massachusetts Standards for Preschool and Kindergarten Social and Emotional Learning and Approaches to Play and Learning [see: http://www.doe.mass.edu/kindergarten/SEL-APL-Standards.pdf] as well as guidance from the Center for Social Emotional Foundations for Early Learning (CSEFEL) [see: http://csefel.vanderbilt.edu/resources/training_preschool.html]. This guidance sets the stage for creating supportive classroom environments that promote and build relationships in the classroom. Subsequent modules provide opportunities for children to develop executive functioning skills and social-emotional skills such as self-regulation, focusing attention, and persistence, while establishing friendships and learning how to be a member of a group. Teachers are encouraged to revisit Module 0 and the resources for social and emotional learning throughout the year,

Daily Schedule

The following components are expected to be part of the daily schedule. The following recommendations are for implementation in a half-day program (two and half to three-hours). 
· First Circle/Dialogic reading: 20-30 minutes

· Introduction to Centers: 10-15 minutes

· Centers: 60 minutes 

· Small Groups: 15 minutes in Fall; 20 minutes in Spring (held during center time twice a week for English Language Arts and Mathematics)

· Outdoor Play or Gross Motor and Movement: 30 minutes 

· Routines (including breakfast, snack, lunch and transitions): 30 minutes

· Second Circle - science, phonemic awareness, concept of print, social emotional learning, and community building: 30 minutes 

The following recommendations are for implementation in a full day program (six hours or longer).

· First Circle/Dialogic Reading: 20-30 minutes

· Introduction to Centers: 10-15 minutes

· Centers: 60 minutes 

· Small Groups Mathematics: 15 minutes in Fall/20 minutes in Spring [four times a week - two groups with adult support and one group engaged in independent, low support activity]

· Small Groups English Language Arts: 15 minutes in Fall/20 minutes in Spring [four times a week; two groups with adult support and one group engaged in independent, low support activity]

· Outdoor play or Gross Motor & Movement: 30 minutes 

· Routines including breakfast, snack, lunch, transitions, and rest time: 3 hours

· Second Circle: Science, phonemic awareness, concept of print, social emotional learning, and community building: 30 minutes

Learning Centers

Child choice and accessible material that promote learning must be made available for a minimum of 30 minutes per day for half day and 60 to 90 minutes for full-day programs. Intentionally planned and implemented learning centers/opportunities must be provided daily, including:

· Art

· Easel

· Writing

· Manipulatives

· Blocks

· Math

· Science

· Sensory

· Library

· Dramatic Play

· Music/Movement

· Outdoor or active gross motor play

· Computer or listening center

Supporting Early Language and Literacy
Each of the modules includes resources for teachers for supporting early language and literacy:

· Book Sheets: Each module includes book sheets that provide suggestions for prompts and vocabulary development that adults can use with the various books highlighted in the module. 

· Tiered Vocabulary Lists: Each module includes an extensive list of vocabulary words, categorized as “tier 1, 2, or 3” that have been drawn from the books used in the module. Key words can be defined before and during reading. It  may also be useful to insert synonyms to extend thinking and learning (e.g., to extend the word problem, you might add words such as mistake, disaster, catastrophe, emergency, etc.). The meaning of words can also be highlighted using gestures or by varying the tone of voice or pacing of reading.
Dialogic Reading

Dialogic reading is a research-based strategy that has been proven effective. It expands interaction between the adult and child. It can be done by teachers or parents, and is simply about children and adults having a conversation about a book. 
Typically, when adults share a book with children, the adult reads and the child listens. In dialogic reading, the adult helps the child become the storyteller. The child takes an active role while the adult listens, asks meaningful questions, and scaffolds the child’s processing of the story. The key to an effective and productive read-aloud is stimulating the child’s active engagement and making it fun.

This engagement involves interaction between the adult and the child, using various prompts. There are two sequences of prompts that the adult uses in dialogic reading, described by the acronyms PEER and CROWD. These sequences were developed by Grover J. (Russ) Whitehurst. A detailed explanation of these acronyms may be found in “Dialogic Reading: An Effective Way to Read to Preschoolers” which may be accessed at: http://www.readingrockets.org/article/dialogic-reading-effective-way-read-preschoolers.

The PEER sequence is a short interaction when the adult:

· Prompts the child to say something about the book,

· Evaluates the child's response,

· Expands the child's response by rephrasing and adding information to it, and

· Repeats the prompt to make sure the child has learned from the expansion.

The CROWD sequence describes five types of prompts used by the teacher: 

· Completion prompts: Leave a blank at the end of a sentence and get the child to fill it in. These are easy to use in books with rhyme or repetitive phrases (e.g., “Jack and Jill went up the ____”). 
· Recall prompts: These are questions about what happened in a book a child has read or listened to (e.g., “Can you tell me what happened to ___ in this story?”). These help children in understanding plot and describing sequences of events. They can be used at the end of a book, or at the beginning of a book a child has heard before. 
· Open-ended prompts: These prompts focus on illustrations in books (e.g., “Tell me what’s happening in this picture.”). They help children increase their expressive fluency and attend to detail.

· Wh- prompts: These prompts usually begin with “what, where, when, why, and how” questions, and usually focus on the pictures in books (e.g., “What’s the name of this?”). These prompts teach children new vocabulary.

· Distancing prompts: These prompts ask children to relate the pictures or words in the book to experiences outside the book (e.g., “ Remember when we went to the farm? Which of these animals did you see there?”). Such prompts help children connect books to the real world and also help with verbal fluency, conversational abilities, and narrative skills.

Repeated Interactive Read-Alouds

The most effective use of children’s literature relies on intentional planning and follow-up, including introducing and defining new vocabulary before and during reading, and reinforcing and extending it after a read-aloud. Book reading is most effective when it is not limited to a single reading.

Repeated interactive read-alouds allow teachers to scaffold children's understanding of the book. They model strategies for making inferences, describing things and events, explaining reasons for their thinking. They also teach new vocabulary and concepts. These techniques have shown to be effective in increasing children's engagement, understanding, and appreciation of literature in preschool and kindergarten settings. There are three levels of interactive read-alouds:

1. First reading: The main goal of a the first read-aloud is to enjoy a story by focusing on its meaning. The teacher introduces the plot with a sentence or phrase (e.g., “This story is about…”). The teacher reads the story using vocal and facial expression, gestures and dramatic pauses, variations in the pace of reading, and eye contact to capture and maintain children's interest and enjoyment,
2. Second reading: Second readings occur a day or two after first reads. The purpose is to enrich children's comprehension of the story. The teacher encourages children to remember things from the book, provides vocabulary explanations, and asks inference and explanation questions. the second read might focus on the other characters' motivations or though 
3. Third reading: children are guided in retelling the story as the teacher reads some of the text. Teacher comments and questions are intended to generate children’s explanations about the causes of events and what characters are thinking or feeling (e.g., “Why does he think?” “How do you think she’s feeling?”). They allow children to use analytic thinking to explain why events occurred.
After-reading Discussions

Each reading is followed by a "why" question that requires children to make inferences about and explain several story events. Then we use follow-up probing questions to support children's ability to answer broader explanation questions.

This process is explained in detail in an article “Repeated Interactive Read-Alouds in Preschool and Kindergarten” by Lea M. McGee and Judith Schickedanz found at: http://www.readingrockets.org/article/repeated-interactive-read-alouds-preschool-and-kindergarten.
Motor and Neurosensory Development
One area of development that is often overlooked or not directly planned for in early childhood programming is motor and neurosensory development, yet it is critically linked to learning, especially reading and writing. 
Scientific research has shown a strong connection between physical activity/movement and brain circuitry. The early years, from birth to age five, are a critical period for both brain and body development. Sensory-motor activities can be embedded throughout the child’s daily experiences. These include large motor activities that build strength, control, and coordination, as well as experiences that support smaller muscles in the hands and fingers.

While these kinds of activities are referenced throughout the curriculum modules, they can be further supported on an ongoing basis within the classroom, as well as through planned and facilitated outdoor play.

The Appendix for each module includes a section entitled  “Supporting Motor and Neurosensory Development,” which includes suggestions for activities, and teachers are encouraged to share this information with families.
	Lowell Public Schools in Partnership with University of Massachusetts - Boston
	Timeline: Weeks 3-6

	Module Theme: All About Me – From A Sense of Self to a Sense of the World (first half of the year) 

	Module Overview:  
During the first months of school, teachers, families, and students begin to create a sense of community by focusing on each individual’s self-identity, agency or the capacity to advocate for oneself, culture, values, and beliefs, to create a democratic classroom where ALL can thrive and learn. In the first two weeks of school, teachers and children established routines, made plans, executed transitions, and developed classroom rules and expectations for behaviors. With ground rules established, teachers support and facilitate children’s interactions between and among each other, and their appropriate use of materials in the classroom. 
In this module, children learn about themselves. Children engage in a range of activities to support identification of various body parts while responding to positional language through movement. Children compare the skills and abilities they had as a baby to those they have now. Children will engage in a range of activities involving their five senses to gain descriptive language.  Children will learn about one another while identifying individual differences and preferences as well as similarities among all people. Throughout the module, children will read books and discuss how people change across the life cycle. Children will make comparisons and identify how living things change over time. The group will discuss how families care for their young as they teach them how to care for themselves. 


	Essential Questions:
1. How would I describe myself? 

2. What do I like and dislike? 

3. How can we describe ourselves and others, so they can get to know us? 

4. What values and beliefs do I share with my family and community?

5. How does my culture impact my identity? 

6. How can being more independent help me to learn new things? 

7. How can I label my emotions and feelings? 

8. How can I tell others how I am feeling using words or appropriate body language and strategies? 

9. How do humans change over time?

10. What are similarities/differences in life cycle of animals and humans? 

11. What does it mean to observe? 

12. Which senses help me to observe? 

13. Why is it important to learn about unique attributes in people? 

14. What are families? 

15. How are families formed? 

16. Who is a member of a family? 

17. What words are used to describe the relationship between and among people in a family? 

18. What is my role in the family? 

19. What are things families do together? 

20. How are sounds made?  (vibration)

21. How does listening to sound in the environment inform people? 

22. How can I tell what letter a word begins with? 

23. How does mathematizing help me organize and make sense of my world? 

	Key Understandings:

1. Everyone is unique. People have different likes and dislikes. 

2. All people can learn with practice, but the time it takes to do so varies. 

3. Learning takes time, it is important to be persistent. 

4. Culture and values are important to one’s self and others. 

5. Older adults and children can teach others new skills. 
6. People grow and change throughout life and are continuously learning. 

7. Trying new things is one of the ways people learn. 

8. Senses are used to explore, learn, and help me describe me describe the world. 

9. Listening to sounds and others talk provides me with information to inform my own learning. 

10. Sound is formed through vibrations. 

11. Information or learning occurs though observations. 

12. Saying or listening to initial sounds in words is one way to identify what letter a word starts with. 

13. Positional words such as on, off, beside, next to, around and other words help me describe where I am relative to others or to objects. 

14. Individuals communicate emotions and feelings through body language, words, and other appropriate strategies. 

15. All families are unique, some are related, some are adopted, and some are created through mutual love and respect. 

16. Relationships in families can be described as parents, guardians, grandparents, aunts, uncles, cousins, siblings (brothers, sisters), etc. 

17. Families participate in play, rest, reading, sharing, eating, celebrations, etc. 




	Module 1 Objectives

	1. Teachers will introduce children to the physical environment and learning materials. 

2. Teachers will provide children with visual and auditory cues to gain information using their senses. 

3. Children will engage in social interactions with adults and peers. 
4. Children will identify classmates and teachers by name and/or culture. 

5. Children will demonstrate caring for the classroom community by following class rules, expectations, and participating in clean-up. 

6. Children will begin to develop a sense of community and belonging by identifying and understanding their individual culture, beliefs, and values as well as those of adults and peers. 

7. Children will follow and remind others of classroom rules, routines, and responsibilities. 

8. Children will gain self-awareness and be supported in entering play and learning using appropriate approaches to foster peer interactions. 

9. Children will begin to develop foundational reading skills of print concepts, phonological awareness, speaking and listening, and vocabulary. 

10. Children actively engage in social and cognitive problem solving throughout the day in all content areas, centers, and daily routines. 

11. Children will independently try to complete self-help skills before asking an adult or peer for help.  

12. Children will use positional language to identify where their body is in space relative to others and objects.  

13. Children will use senses (sight, sound, and touch) to engage in learning. 

14. Children will engage in conversations with adults and peers about their family’s culture, beliefs, and values. 

15. Children will compare sounds produced from vibrations using various materials such as wood, plastics, and metal. 

16. Children will compare and discuss what humans know and do across the life span.

17. Children will count and compare family sizes, activities, and roles.   
18. Children will count verbally, recognize numbers in small groups, and explore mathematics in manipulatives. 
19. Children will connect number words to the quantities they represent. 

20. Children will practice the count sequence to 10. 

21. Children will recognize the number of objects in small groups. (subitize)
22. Children will sort objects and count the number of objects in each category to 10. 

23. Children will understand that each successive number name refers to a quantity that is 1 larger.  
24. Name two dimensional shapes such as circles and squares.

  
  


	Differentiation, Modification/Accommodations, Sheltered Instruction for All

	Strategies designed to support children with disabilities or exceptional learning needs are likely to benefit all children with a range of abilities or background experiences. Some children may have Individual Education Plans (IEPs), but for many children, especially those who have not previously have been in group settings with peers, their developmental or learning needs may not yet have been diagnosed. It is therefore critical that teachers and caregivers observe children carefully and plan experiences with a broad perspective.
What could you do to support dual language learners and children with disabilities or exceptional learning needs in accessing the curriculum?

· Model tiered vocabulary using visual and physical cues, picture word charts; extend processing time/wait time.
· Talk and move: Repeat and restate in own words using single words, phrases or complete sentences; use movement to illustrate definition of words.
· Highlight key vocabulary for DLLs throughout the day.
· Provide students with structures to use new vocabulary (e.g., use sentence frames and sentence stems, etc. to facilitate children’s use of oral language). This should be done in the context of conversations and authentic activities in which children are actively engaged. 
· Engage children in conversations during routines and meals to reinforce new vocabulary. 
· Use engaging informational texts as a platform for intensive vocabulary instruction, limit to a few academic terms for intensive vocabulary instruction.
Resources: Each module’s Appendix will include information about WIDA Standards.

· WIDA Standards: The Early English Language (E-ELD) and Early Spanish Language (E-SLD) Development Standards (2014) are designed for use by early childhood practitioners, including child care, Head Start, preschool/prekindergarten educators, and caregivers. These can be accessed at https://www.wida.us/standards/EarlyYears.aspx. The purpose of these E-ELD standards is to provide a developmentally sound framework for supporting, instructing, and assessing dual language learners (DLLs), ages 2.5-5.5 years. 

· WIDA “CAN DO” descriptors: These descriptors highlight what language learners can do at various stages of language development as they engage in teaching and learning in academic contexts. These can be accessed at https://www.wida.us/standards/CAN_DOs
See Appendix in each module for additional information on supporting Dual Language Learners/English Language Learners
What adaptations and modifications must be made to support children in your class?
· Ensure that the environment supports inclusion of children with diverse learning needs. See “Building Supportive Environments: Companion Document to the Massachusetts Standards for Preschool and Kindergarten for Social and Emotional Learning and Approaches to Play and Learning” at http://www.doe.mass.edu/kindergarten/SEL-APL-Env.pdf
· Adapt the physical or social/emotional environment to match the learners in your class. For students with vision or hearing impairments, students with physical disabilities, and/or cognitive/language delays, such as:
· providing preferred seating
· scaffolding directions/activities
· providing visual supports for communication (using illustrations to communicate needs and ideas)
· providing visual supports for multiple steps
· modeling by peers/adults
· providing resources/manipulatives accessible to learners
· using frequent check-ins for understanding
· using practice/repetition; connecting new learning to prior knowledge/experience
· promoting peer tutoring
· simplifying choice boards
· providing activities that build and support all children’s motor and neurosensory development, including gross and fine motor skills (e.g., strength, balance, agility, position in space, visual perception, visual discrimination, hand strength and coordination, finger dexterity, scissor skills). Also see Appendix section on Supporting Motor and Neurosensory Development.
· The website for the Center on the Social and Emotional Foundations for Early Learning (CSEFEL) provides resources on supporting children with challenging behaviors. See: http://csefel.vanderbilt.edu/resources/training_preschool.html.
How will you use observation and assessment to inform instruction to promote each child’s development of social skills and relationships, communication, and concepts & skills? 

· Plan to observe and document specific learning skills each week.  
· Develop systems to ensure that data is collected on all children.
· Use data to inform small groups and establish timelines for regrouping based on data.
· Provide “Response to Intervention” groups at least weekly for children needing additional support in language/literacy and/or mathematics.
How can you make the curriculum accessible to ALL children?

· Apply the seven principals of Universal Design for Learning (UDL).  

· Incorporate multiple engagement opportunities for children to engage in whole and small group activities and to practice them in centers. 
· Provide multiple means for children to communicate their ideas through gestures, pictures, words, and print. 
· Pair students with peers with similar abilities in small group activities; pair students with stronger skills with children that need more assistance during centers.
· Consider a variety of ways for students to interact with content presented in various instructional learning formats. 
· Use photographs or video to provide background knowledge in advance of the lesson. 
· If available, use an interactive white boards or other technology to generate students' excitement. 
· Use hands-on, active engagement strategies to support learners (e.g., while describing characteristics of a triangle, point to sides and corners and allow students to touch and count the sides the corners; when using positional words, support learners by using a template that models the correct position; use physical demonstration to define and illustrate action words).
Other suggestions:

· Equitable use: Allow all users equal access to avoid segregation. Consider flexibility in use to accommodate a wide range of individual preference & abilities. 

· Ensure that curriculum is easily understood by all language levels. 

· Adjust the complexity of presentation based on progress monitoring. 

· Use multiple means of presentation to engage children (pictures, verbal, tactile, movement).  

· Focus on success and engagement; eliminate barriers; provide a supportive environment that provides ongoing assistance, builds on background knowledge, and scaffolds instruction to teach “Big Ideas” through tolerating errors.  

· Accommodate student perspective, comfort, motivation, and engagement based on children’s responses and progress monitoring data. 

· Ensure that the environment is organized to allow physical and cognitive access to instruction, environment, and grouping.

· Incorporate student interests into centers and activities.

· Promote the processes of exploration, investigation, and discovery.

· Provide students with choices for engaging with the curriculum by offering multiple activities that incorporate the same objective. 

· Provide adjustable levels of challenge. 

· Allow sufficient time for children to fully explore and practice.

· Choose books, materials and activities that are sensitive and responsive to diversity.

Center Connections:
· Library Center: Include books that reinforce and extend concepts presented in each module (e.g., have students search for triangles and non-triangles using obvious and not so obvious shape books).
· Create a center/space where children can practice skills and concepts highlighted in the module. 
· Provide extensions or challenges for students who are working above grade level, such as encouraging them to trace objects.
· Create opportunities for children to use key vocabulary words in the classrooms and they are actively engaged.
Teacher Reflection

Effective teaching means teaching intentionally, and reflecting constantly – both planning ahead and looking back. Teacher reflection impacts the next level of planning and teaching intentionally. If all the children did not have the necessary skills or knowledge for an activity, consider what could have been done differently to prepare for the activity. When an activity is over, consider the following questions:

· Did all the children have the necessary skills/knowledge for this activity?

· Were all the children engaged?

· Who was not? Why?

· What did you observe about the group? Individual children?

· What needs to happen next?

· How will we accomplish it?



	Tiered Vocabulary for Module 1

	Tier 1
	Tier 2
	Tier 3

	Couch 

Flower

Name 


	Arranged 

Beamed – shone brightly

Braked – coming to a stop. 

Count 

Cover – the front and back of books. 

Crawl 

Cradle 

Crib 

Curtain 

Describe 


Dribbling: falling slowly, thin droplets of water. 

Enough


Envelope


Family


Feel
 

Grain


Grow


Ground


Group


Letter


Listen/Hear


Make
 

Mark
 

Match
Mill
	Nails: dog’s toenails. 

Narrow


Observe/Observation

Partner


Plant


Predict


Recognize


Record

Similar 

Same 

Seed

Shining

Soft 

Sound 

Top 

Whisper: Quiet talking in hushed voice.    
	Alphabet

Afraid 

After

Aware

Autograph 

Bloom 

Biscuits 

Brave 

“Count the Math Way” 

(count fingers from left pinky to right pinky)

Chrysanthemum 

Coconut/nut 

Cozy 

Crocodile 

Crumb 

Delicious 

Dessert 

Different 

Dice/Number Cubes 

Dinner 

Doorknob 

Dot Cards 

Eager 

Exactly the same 

Fascinating 

Five – group strip

Flapped 

Sense (5) 

Signature 


	Shorter

Flower 

Fussing 

High chair 

Hoe

Housework 

How many

Imagine 

Line 

Light switch 

Longer 

Matching Mat Million 

Meals

Mower/lawnmower

Muttered 

Noise 

Number (numeral) 

Numeral Cards 

Number Stairs 

Number Tower 

Overhead 

Parking Lot Template 

Partners (embedded numbers) 

Piano Mat

Precious 

Oven 

Rascal 

Roll call: Attendance 

Scampered 
	Size 

Smell 

Sort 

Sorting Mat 

Steady: firm support or balance

Stove 

Strolled 

Swoop 

Tended

The same, but …
Thick 

Thin 

Underneath

Wheat

Wide 

Wilted 

Number Names and Symbols 

Zero (0)

One (1) 

Two (2) 

Three (3) 

Four (4) 

Five (5) 

Six (6) 

Seven (7) 

One less (one less than 4 is 3) 

One more (one more than 4 is 5) 


	Week 3


	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle
	1st Read:

Here Are My Hands
Bill Martin Jr., John Archambault 

· Before reading story, discuss book handling skills, turning pages; identify cover and spine; 
· What do you do with your hands? 
· Did you hear any rhyming words? 
· What do your ears do? 
· Do we all have these? 
· Are we all the same? 
· What is the same/similar? 
· What is different?
	1st Read
I Love My Hair!
Natasha Anastasia Tarley
· Emphasize the initial sound in each child’s name (e.g., say, “Brenda starts with B/b” as you use children’s names throughout the day). 
Standards: 

MA.RF.3a.
	2nd Read 
Here Are My Hands

Bill Martin Jr., John Archambault 

· Who remembers the title? 
· How many words in the title? 
· Do we notice any similarities in the children? Differences? 
· What else does your head (brain) do? 
· Did anyone hear a rhyming word? 
· What other things do your knees do or help you do? 
· What are some other ways we use our hands, teeth, knees, feet, ears, and eyes? 


	2nd Read

I Love My Hair!
Natasha Anastasia Tarley
Use pictures of children’s hair styles to discuss similarities and difference.
Standards: 

MA.RF.3a.

	1st Read
The Listening Walk

Paul Showers 

What part of the body do you listen with? 



	Second Circle

	Pinnell and Fountas, Name Chart, Lesson 31, page 377
Sing: 

· If You Are Happy and You Know It
· Head Shoulders Knees and Toes
· Thumbkin 

· Everybody Has a Name
Standards:

MA L1
	Musical Names (musical chairs) 
· Before beginning game, talk about first and last. Point out first and last letters in one child’s name.

· Arrange name cards on perimeter of the circle. 
· Play music. When it stops children sit on their name. 
· To change it, call out various initial letters in children’s names and have those children sit down. 
· When children are all sitting on names call various groups (e.g., if your name starts with C, stand up. Then count number of children with C as initial letter in name). 
· For challenge, call out the last letter in children’s names. 

Standards: 

MA.RF.2c

	All About Me Bags Activity
· Children share “all about me bag.” (Do half of class today.)
· Compare similarities and differences among children preferences (e.g., number of people whose favorite color is orange). 
· This Old Man & Count and Move BB page 6
Standards:
SEL.2
Pre-K.LS.3-1

	Building Block – Whole group BB page 10

· When I Was One

· Where’s One?

 
	Guess the Sound
· This game is best played in a quiet room. For effect, ask the children to lie down on their backs with their eyes closed. 
· Turn the lights off and silently move about the room.

· Tell children that you are going to make a noise in the classroom and it will be their job to guess what it is. 
· Knock on a toy shelf, run your hands through the crayon box, or tap on a window. 
· Tell children to sit up and open their eyes. Allow them to guess the sound. Allow the correct guesser to make a noise to guess. 
Standards: 

Pre-K.SL.MA.1 
Pre-K.LS1-3


	Handwriting without Tears
	Readiness
Shake Hands, p. 23
	Alphabet Knowledge
ABC Sing & Point, p. 49
	Alphabet Knowledge 
Alphabet Animals on Parade, p. 50 
	Pre-Writing
Wood Pieces in a Box, p. 89
	Pre-Writing 
Positions & Body Parts with Wood Pieces, pp. 90-91

	
	Counting & Numbers

Numbers & Sing Along CD, p. 176
	Pre-Writing
Wood Pieces with Music, p. 85  
	Drawing
Expressive Easel Art, p. 35 
	Counting & Numbers
Numbers & Sing Along CD, p, 176
	Pre-Writing
Wood Pieces with Music, p, 85

	Introduction to Centers
	· Introduce materials and how use them as they are added into each center. Model how to use materials and clarify the learning objective for each activity. Be explicit and tell children how to use materials rather than what not to do (e.g., the sand stays in the sand table. If it falls on the floor, you can use the dust pan to sweep up the sand and throw it away).
· Provide challenges to children such as trying to write your own name at the writing center. 
· Introduce material added to Math Center and how to do the activity before adding to math areas. 
· Introduce computer and computer rules. 
· Ask children to share the rules for centers in which they need to review class rules.  Do this for particular center where the teacher has observed misbehavior, misuse of materials, or difficulty in cleaning up (one area per day).  For example: “Today in Science area you can play body part bingo. There is room for X number of children. One of you will need to be the caller. The others will use chips to cover the picture if you have a matching body part on your card. You can place a chip after you call it out saying, “I have a neck” quietly so not disturb people in other areas.”
· Remind children that name cards are placed in writing, art, and in the circle area. Encourage children to use name cards to attempt to write their own names. Have multiple sets of name cards in the classroom place them in various areas, as appropriate. Be sure to use upper and lowercase letters to model conventional writing to children, pointing out that upper case letters are used only for the first letter. 
Introduce your Center Choice Board/System.

Center Connections: 

· Encourage children to find objects that are exactly the same in familiar centers. For example, students may find matching blocks in the block center. Support children's language development as they share how the items are exactly the same. 

· Encourage children to find objects that are the same, but.... in familiar centers. For example, students may find two hats in the dramatic play center. Support students as they tell how the hats are the same, BUT different.
· Cut out matching cards and ask children to find objects that are the same, “BUT different.” Support students as they tell how the objects are the same, BUT different.
· Support children's language development as they share how the items are used together. 

Standards: 

SEL.4 & 7-10 
APL.1-8

MA.RF.1a & d
MA.L.1b &d
PK-K.1, 6, 8, 17 & 19

PK.CC.MA.1-5

PK.G.MA.1

	Mathematics Small Group 
2 times per week
	Explore manipulatives BB page 8 and 12
Counters – groups can be named with numbers & counting tells how many. Math is numbers, shapes, and patterns.
	
	
	RTI - counting

	Language Literacy Small Group 2 times per week
	
	
	Name Card Bingo 

· Give each child a name card and some chips.
· Pull letters out of a bag. 
· Children identify letters in their name and cover the letter with a chip as it is called out. If a letter is called and a child cannot find it, provide help. 
· How many letters are in your name? Make a class graph or chart and compare the results (e.g., how many children have 3 letters, 4 letters, 5 letters, etc.)

Standards:

MA.RF.3a
	RTI – children that need help recognizing initial letter in name.

	Sensory

	Sand – place pictures of children on popsicle sticks.

Practice play scripts – "I want to play," or "Do you want to play?"
Encourage children to name their peers.

	Science Area
	Body Parts Bingo (print) 

Move activity to manipulative area later in the week. 

Standards: 

APL.5 & 6


	Fingerprints

· Write each child’s name on index card. 
· Use stamp pads make child’s fingerprints. Put activity in science area with magnifying glasses. 
· Talk about how each of us has unique fingerprints. 

Standards: 

PreK-LS3-1

	Manipulatives
	Magnet letters, name cards, assortment of manipulatives for matching.  



	Math Center
	Wooden cubes and counters – ask How many are in their building. Page 15
How many letters in your name? Make a class graph. 

Provide magnet letters (upper and lower case) with name cards for children to use to count letters in name as they match letters to name cards. 
Extension: Place shapes in feely box and ask children to pull out exact matches and compare objects of different sizes. 

Find matches of real items in classroom (e.g., caps to markers; letters to name cards; caps to bottles or jars). 

Standards: 

MA.RF.2c
PK.CC.MA.1-3



	Art/Easel
	Self-portraits: Put out mirrors near art areas. 

Hang pictures of famous portraits in art area (e.g., Mona Lisa; 

Frieda; Whistler’s Mother).

Standard: 

MA.L.1g

	Playdough: Put out shapes and worms from math kit. 

· Have children use playdough to make worms of different lengths and widths. 
· Talk about length of worms. Use terms “longer/shorter; wide/narrow; thin/thick.”

Standards:

MA.L.1g

	Self-portraits: Put out mirrors near art areas. 

Hang pictures of famous portraits in art area (e.g., Mona Lisa; Frieda; Whistler’s Mother).

Standards:

MA.L.1g


	Draw self-portraits: 

Place hand-held mirrors in art area with pictures of famous self-portraits on the table. 

Might use pastels or crayons that are long/short;

wide/narrow;

thin/thick. 

Talk about various kinds of lines. 

Standards: 

MA.L.1g
 
	Teacher Choice 

Extend portrait painting with small brushes to add detail. 

OR

Use mailing labels to identify 

eyes, nose, mouth, chin, and head on the portraits. 

Use the terms “longer/shorter;

wide/narrow;

thin/thick” to

discuss detail in lines. 

Standards: 

MA.L.1g

	Gross Motor
	Play Simon Says with a bean bag and body parts (e.g., “Simon says put your beanbag on your knee;

put it beneath your arm; over your head; under your chin.”

“Can you steady the bag on your head?”

Standards: 

MA.L.1d, 1e & 1g
PKG.MA.1
	Five People in My Family. 

https://www.youtube.com/watch?v=dQ8zgWfkLQE

	Introduce musical instruments. 

Create a marching band with instruments and march around the room. 

Stop and start to music. 

Standards: 

PreK-LS1-4
PreK-PS4-1

	Writing
	Practice Writing Numbers 0 – 10 (Place alphabet and number lines in writing area at children’s eye level.) 

Have children draw pictures of themselves and autograph them for a class book. 

Explain that an autograph or signature is a word referring to your name when it is written. Tell the children that you are going to ask them to sign their autograph book. An autograph is someone’s signature. 

Teacher should laminate and make into a class book for the book corner. These pictures and autographs will be used as a 

Standards: 

MA.W. 1-3 & 6


	Book Area
	Put “All About Me” and “Five Senses” Books on shelf. 

Standards:

MA.RF.1a & 1d


	Conversations during routines and meals
	Tell me what you like to do at school the most. 
	What are you good at? Tell us how you got so good at it. 
	What would you like to learn at school and why? 
	Who woke you up this morning? 

Who brought you to school? 

Who is picking you up?

How many people live with you? 

	Who are the people in your family? 

	Dramatic Play
	Doctor’s office, home, or daycare. Encourage children to use dolls as patients that they need to care for. Focus on how they are being responsible for the care of others. Talk about what adults do to care for children. How do adults teach children new skills? 

· Ask children what needs to be added to the doctor’s office, home, or school (e.g., clipboards for doctor’s office; home = male and female clothes, toys, board books, diapers, bottles, blankets, baby clothes, and diaper bags for babies; daycare = baby dolls, books, puzzles, rattles, shape sorter, rocker, doll beds, highchairs, bibs, spoons).  
· Encourage children to talk about how they are caring for others during their play. 

Standards:

MA.SL.1.a


	Blocks
	Add dollhouse and families figures to block area. Tell me about your family. Encourage children to sort furnishings by room. Examples: Bedroom, living room, and kitchen. Encourage children to respond to or describer position using next to, beside, on top of, below, etc. 

Standards:

MA.SL.1

PK.G.MA.1


	Computer &/or Listening Center
	Introduce children to computer rules. Have a book and CD in the listening center related to “Me and My Family”. 

“If You’re Happy and You Know It” see: https://www.youttube.com/watch?v=13wd8KvOt58
“Where is Thumbkin” see: https://www.youtube.com/watch?v=sOEdm7TsdAE
Building Block Software – Count and Race

	Other


	
	
	
	
	
	


	Week 4


	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle
	1st Read
Bigger

Daniel Kirk 
	2nd Read
The Listening Walk 

Paul Showers 

Show pictures of outdoor and indoor environment. Talk with children about what you see and hear. 
	1st Read
The Little Red Hen 

Paul Galdone 
	1st Read 
Peter’s Chair 

Ezra Jack Keats 
	2nd Read
The Little Red Hen 

Paul Galdone

Song:
”Little Red Hen” Song 

	Second Circle
	My Five Senses 
By Aliki

· Introduce children to their five senses. Talk about how we use them to learn. 
· Teach a new song “Head, Shoulders, Knees, and Toes.”
· Talk about the senses they use to perform the song

	Feely Box or Basket
Tell children that there are objects in this box/basket. 
· Ask children to describe what they feel before looking at the objects.

· Explain how they can describe or label what they feel. 
· Map the language children use, taking turns. 
· Use numbers, shapes, and descriptive language (e.g., fluffy, hard, soft, scratchy, smooth, moist, dry, etc.). 
· Use items such as different textured fabric scraps, shells, tiles, rocks, sandpaper, feathers, cotton balls, tree bark, sticky paper, craft fur, etc.) 
	Building Blocks: 
page 26 

· Warm up Count and Move

· Two Little Blackbirds

· Make Groups

Sort the Laundry
Pairs of socks

Two outfits for baby

Two outfits for mom

Two outfits for dad

Sort dishes

Two plates

Two cups 

Two forks
	Pinnell and Fountas, The Mirror Game, page 296. 
“Listening to Sounds” CD. 

· Stop after each sound and ask children to identify sound. Show picture of corresponding sound. 
	Pinnell and Fountas, Musical Instruments, page 297. 
Read: Goldilocks and the Three Bears 
Building Blocks page 30
· Warm Up: Count and Move Patterns

· Make Groups

· Snapshots

	Handwriting without Tears
	Pre-Writing 
Curves & Circles, pp. 92-93
	Drawing 

Build, Sing & Draw Mat Man ©, pp. 36-39
	Pre-Writing 

Vertical, Horizontal & Diagonal, pp. 94-95
	Alphabet Knowledge 
Alphabet Animals on Parade, p. 50 
	Pre-Writing
Vertical, Horizontal & Diagonal, pp. 94-95

	
	Pre-Writing 
Wood Pieces with Music, p. 85
	Counting & Numbers
“Count on Me”, p. 178
	Pre-Writing
Wood Pieces with Music, p. 85
	Sing Along CD
“Where Do You Start Your Letters?”, p. 115
	Pre-Writing
Wood Pieces with Music, p. 85 

	Introduction to Centers
	Introduce center activities: 

Mathematics Center Connections: 

· Center clean-up is an excellent time to emphasize creating a group of objects (e.g., “Let’s put all the dolls in a group in this basket. Put the paint brushes in a group on the shelf.”

· Look for opportunities to sort at familiar centers. For example, in the clock center, have students sort the wood blocks and the Legos into two different piles. Support children’s language development as they describe how they sorted. 

· The library/book center is a great place to practice sorting a set of books in different ways. Depending on children’s experiences with the books, try any of the following ways to sort: 

· people or about animals. 

· pictures only or words and pictures. 

· books I have or have not read. 

· books about Curious George or another character. 

Standards: 

SEL.4 & 7-10

APL.1-8

MA.RF.1a & 1d
MA.L.1b & 1d
PK.CC.MA 1-5
PK.G.MA.1

PK-K.1, 6, 7, 8, 17, 19


	Mathematics Small Group 2 times per week
	Building Blocks page 24 and 28
Find and Make Groups 

Standards:
PK.MD.2
PK.CC.1
	
	
	RTI – support children verbal counting and recognizing groups to two.

	Language Literacy Small Group 2 times per week
	
	
	I am growing and I am learning. 

· Ask children to tell you what makes them feel that they are growing and learning. 
· Ask: I wonder if anyone has learned something new? 
· How has this new skill made you able to help others and yourself? For example, learning to zip, button, wash hands, clean up, etc. 
· Have children dictate. “I feel big when … ” and draw a picture. For children able to sound out initial letters in words, ask them to write a line for each word and try to sound out what each word starts with while you take dictations from other children. 

Standards: 

MA.W.1-3 & 6

MA.L.5c
	RTI – help children that need help drawing or dictating.

	Sensory
	Finding letters in name in the sand. Place children’s pictures (head shots) on popsicle sticks, cover with contact paper. Let children use their classmate’s stick people in pretend play and in sand to learn each other’s names. 

Standards: 

SEL.8
APL.5 & 8

	Science Area
	Listening Bingo

Feely Box – Match items in box to outline of shapes. 

Talk about how the five senses gives people information and help them to learn. 

Standards:

PreK-LS.1-4

	Manipulatives
	Puzzles (body puzzles, shape puzzles), Friend Memory Game, small manipulatives for sorting.  



	Math Center
	Puzzles (body puzzles, shapes puzzles, texture puzzles) 

Friend Memory

Sorting objects into pairs 
Building Blocks page 29 Find Groups
Sort the same group of objects in two different ways. 

· What did we sort today? 

· How did you sort objects with your partner? (Provide the sentence stem, “We sorted by __________.”)

· How could we sort our shoes? 

Standards:

MA.SL.1a

PK.MD.2
PK.CC.MA1-5
PK.G.MA.1
SEL.1, 3-5 & 7-10
APL.1-3 & 6-8


	Art/Easel
	Making Instruments:

Shaker bottle

Paper plates 

Oatmeal containers

Small check box

Paper tubes 

Yogurt containers 

Egg cartons 

Plastic Easter eggs 

· Fill containers with various items and compare the sounds (e.g., rice, beans, cotton, paper clips, rocks, pom-poms, pasta, popcorn, felt scraps, paper scraps). 

· Extension: Find two containers that sound the same. 
· If children want to, have them decorate the instruments with stickers or paper and glue. 
	The Little Red Hen 

See directions and template Appendix
	Make a house and draw number of people that live in your family. 

Use different shapes to make a house (triangle, square, rectangle) to construct house. 
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Small circles can be used for head of each family member. (multicultural paper)

	Gross Motor
	Instrument parade with musical instruments made by children. Beanbag activity. Throw colored beanbags on paper of same color or shapes (if introduced). 

Body Movements Game: Roll dice, name number. Flip over the movement card and follow the direction (e.g., hop three times, clap five times, etc.). 

Transitions: Turn card over and move like the animal to get in line. 

Count to 2 Chant – Clapping 

Standards: 

Growth and Development 1.1, 1.2

Physical Activity and Fitness 2.1 

PK.CC.MA.1, 3 & 4
SEL.3, 4 & 7

APL.1-3, 5, 7 &8
MA.L.1 & 1b
 

	Writing
	Draw a picture of something you would see or hear outdoors. Provide pictures to prompt thinking. Teacher can transcribe children’s dictated words. Point and sweep fingers underneath the words as you read the dictation back to the child. 

Standards:

MA.W.2

	Book Area
	Books about “Five Senses” and “All About Me”. 

Shapes, Shapes, Shapes, Tana Hoban. 

Sorting Book 

	Conversations during routines and meals
	What kind of bread do you eat at home? Have you ever made bread? Does your family bake? If so, what? Cupcakes!

Who cooks in your home? Who helps cook and clean? Do you help set the table? 

Standards:

MA.SL.4 &6

	Dramatic Play
	If the center represents a home – add items for baking. 

If the center represents childcare or school, talk about various roles (e.g., who is the teacher, who are the children, and what are you teaching them?)
If doctor office, talk about role of doctor, nurse, patient, receptionist, and illnesses and symptoms. 

Standard:

MA.SL.1 a

	Blocks
	Add cars and people. Build house for people to move. Review height of buildings. 

Dot Parking Lot with toy cars – Eureka Math, page 72.
Standards:

MA.SL.1 a

	Computer &/or Listening Center
	Listening to sounds at listening center. Use a pre-made C.D. or record classroom sounds such as children stomping feet, clapping hands, bell ringing, Toilet flushing, running water. Little People Sound Game: 

http://www.fisher-price.com/en_US/GamesAndActivities/onlinegames/LittlePeopleAnimalSoundsGame.html 

Cows Don’t Quack: 

http://pbskids.org/curiousgeorge/games/cows_dont_quack/cows_dont_quack.html 

Transportation: 

http://www.lancsngfl.ac.uk/curriculum/literacy/lit_site/html/earlyyears/soundgames/soundgames.htm 

Sounds Around the House: 

http://www.lancsngfl.ac.uk/curriculum/literacy/lit_site/html/earlyyears/soundgames/soundgames.htm 

Magic School Bus Get an Earful: http://www.scholastic.com/magicschoolbus/games/sound/?eml=SSO/aff/20140501/Skimlinks/banner/CJ/affiliate
/////11837433/&cj_linkd=11837433&cj_webid=3662453&cj_sid=skim725X844899X52a210be080482a09c10e14879575

ce2&cj_affid=2617611&cj_affname=Skimlinks
Building Blocks Software Kitchen Counter and Count and Race


	Week 5


	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle
	3rd Read 

I Love My Hair 
Natasha Anastasia Tarpley

Building Blocks page 38

Bakers Truck

Compare Number Pizzas

Standards:

PK. MA. CC. 1 & 2

	2nd Read

Bigger 

Daniel Kirk 

Building Blocks page 40
Count and Move Patterns

Demonstrate Counting

Standards:

PK. MA. CC. 1 & 2

	1st Read 
Pete the Cat and His Four Groovy Buttons

Eric Litwin 

Building Blocks page 42

Count and Move Patterns

Demonstrate Counting

Compare number pizzas

Standards:

PK. MA. CC. 1 & 2
	2nd Read
Peter’s Chair 

Ezra Jack Keats

Building Blocks
Page 44

Count and Move Patterns

Number Me (5)

Standards:

PK. MA. CC. 1 & 2
	2nd Read
Pete the Cat and His Four Groovy Buttons 

Eric Litwin 
Building Blocks

Page 46

Count and Move

Standards:

PK. MA. CC. 1 & 2

	Second Circle
	Talk about the life cycles of people. Use life cycle pictures. 
· Share photos of children in the group as babies and talk about what you can do now that you were not able to do as a baby. 
	Generate a list of words for big and small. 
· How many ways can you describe big? (e.g., huge, giant, large). 

· How many ways can you describe small (e.g., itsy bitsy, teeny, tiny, little)?
Teacher can model writing and draw attention to letters and letter sounds 
	Pinnell and Fountas, Pattern Chant, page 298.
Standards: 

LS. MA. 1 

	Pinnell and Fountas, “Do the Hokey Pokey,” page 301. 
· Invite children to sing and dance. Since many children do not know left and right substitute one hand or one foot or two hands, two feet. Include all body parts.
*Notice receptive language understanding of ELL students
Standards: 

MA.SL.1a

	Talk about how people are the same and different. Encourage children to share something special about themselves with the group. 

	Handwriting without Tears
	Readiness
Teaching Crayon Grip, p. 28
	Sing Along CD
“Where Do You Start Your Letters?”, p. 115
	Readiness
Teaching Crayon Grip, p. 28
	Pre-Writing 
Capitals with the Mat, p. 101
	Readiness
Teaching Crayon Grip, p. 28 

	
	Colors & Coloring
Night Sky, p. 67


	Pre-Writing 
Capitals with Letter Cards, p. 100
	Colors & Coloring 
Twinkle, p. 68
	Colors & Coloring

Fireworks, p.69
	Colors & Coloring
Aim & Color, p. 70 

	Introduction to Centers
	Introduce your Venter Choice Board/system. 

Center Connections: 

· The dramatic play center is a perfect place for children to practice counting to 3 while reenacting a story. Have sets of three objects ready (bowls, chairs, beds) for students who are working to master one-to-one correspondence and cardinality. Other students may be ready to start counting out 3 bowls to match with 3 bears. 

· Practice counting to 3 in different configurations in the block center. Select 3 blocks, have children playfully mix them up and count how many. Then, ask the children to line up the blocks and count again. Some students use conservation to understand that the number of blocks does not change when the blocks are rearranged. 

· Invite students to recreate Old McDonald’s farm in the dramatic play center. They can practice counting groups of animals as they play and as they line up to eat. The difficulty of counting moving animals will help children see the benefit of counting objects in a line. 

· Find the number Building Blocks page 39, Fill and Spill page 41, dot card for the game and Draw Numbers (may use Handwriting Without Tears materials).  

Standards:
SEL.4, 7-10
APL.1-8
MA.RF.1a & 1d
MA.L.1b & 1d
PK.CC.MA.1
PK.G.MA.1
PK-K.1, 6, 8, 17 & 19


	Mathematics Small Group 2 times per week
	
	
	Building Blocks 

Make Number Pizzas page 40

Demonstrate Counting and Make Number Pizzas page 44 
	RTI – Counting and producing small groups to 5.
Recognizing equal groups.



	Language Literacy Small Group 2 times per week
	Friend Memory 

Picture match and say person’s name or picture and name match. 
	
	
	RTI – support helping children learn the names of peers or practice how to enter play.

	Sensory
	Colored pasta. Children sort colored pasta. Add tweezers to make the task a bit more challenging and to build finger and hand strength. 

RAN-Color-Practice
Standards: 

PK.CC.MA.2
PK.OA.MA.1

	Science Area
	Sequencing pictures of life cycle of people. 

Place children’s baby pictures, current pictures and name card on table to be matched and sorted. 

Talk about how people change as they grow. 
Standard: 

Pre-K-LS 1-2

	Manipulatives
	Buttons, dot cards, number cube or spinner, assortment of objects for matching. 


	Math Center
	Pete the Cat Button Game. 
· Make shirts out of construction paper or felt. Shirt pattern provided. Children turn 0-5 dot card over and put corresponding number of buttons on shirt. 
· Friend Memory and/or Matching Objects. 
· Find the Number, Fill and Spill, and Draw numbers.
Standards:

PK.MD.2

PK.CC.1

	Art/Easel
	Measure Me – 
Making rulers from 6-inch lengths of oak tag. 
	Rock Families 

	Gross Motor
	Can you move like a _______________ - fast, slow, stop and start to the music? 
Play music from various cultures that reflect the students in your group. Explore the dances of various cultures. 

	Writing
	Encourage children to make number books representing different size families. Encourage children to label each member of their family in drawings. Once labeled, ask them to identify “how many” members there are in the family group and to label with a numeral. 

	Book Area
	Books about people, senses, and families. 


	Conversations during routines and meals
	Talk about families. What families do together. How many people are in your family? What you call various members of the family – example, mama, mother, pa, dad, daddy, etc. 

	Dramatic Play
	If set up as home, talk about which family member could be there (grandma, aunts, uncles, cousins) and what stage of the life cycle members of the family are in. If set up as daycare, talk about how young people need to be cared for by others. Talk about what babies need, what toddlers need, and all that preschoolers can do for themselves. 

If set up as doctor’s office, talk about how people of all ages must go to the doctor to remain healthy. Talk about the importance of diet and exercise. 

	Blocks
	Encourage children to build enclosures. Talk about length. Count the blocks. Compare the length to the number of blocks used. Example, two half blocks = 4 quarter blocks. 

Dot Parking Lot with toy cars.

	Computer &/or Listening Center
	Listening to sounds at listening center. Use a pre-made CD or record classroom sounds such as children stomping feet, clapping hands, bell ringing, toilet flushing, running water. 

“Little People Sound Game”:

https://www.fisherprice.com/enUS/GamesAndActivities/onlinegames/LittlePeopleAnimalSoundsGame.html
“Cows Don’t Quack”: http://pbskids.org/curiousgeorge/games/cowsdontquack.cowsdontquack.html
Transportation: http://www.lancsngfl.ac.uk/curriculum/literacy/Litsite/html/earlyyears/soundgames/soundgames.htm
“Sounds Around the House”: http://www.lancsngtl.ac.uk/curriculum/literacy/litsite/html/earlyyears/soundgames/soundgames.htm
“Magic School Bus: Get an Earful”:

http://www.scholastic.com/magicschoolbus/games/sound?eml+SSO/aff/20140501/Skimlinks/banner/CI/affiliate/////11837433/&cj linkd=11837433&cj webid=3662453&cj sid=skim725X844899X52a210be080482a09c10e14879575ce2&cjaffid=2617611&cj affname=Skiimlinks

Building Blocks Software: Pizza Pizzazz 1


	Week 6


	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	First Circle
	1st Read 
Chicka Chicka Boom Boom 

Bill Martin Jr. and John Archambault 

Bring in a real coconut. Talk about texture, color, and smell. 


	1st Read 

The Colors of Us
Karen Katz

Building Blocks page 56
Match Blocks

Circle Time!

Standards:

PK. G. MA. 1
	Do a picture walk – using the book Children Just Like Me: A unique celebration of children around the world.
Unicef


	2nd Read 
The Colors of Us

Karen Katz

Building Blocks page 60

Wake up Jack-in-the-box

Match Blocks 
	2nd Read
Chicka Chicka Boom Boom 

Bill Martin Jr. and John Archambault 

“Chicka Chicka Boom Boom” Song 
Building Blocks page 62

Circle

Circle Time!

Circle or Not?


	Second Circle
	Building Blocks page 54

Count and Move Patterns

Match and Name Shapes
Standards:

PK. G. MA. 1
	Guess Who? 

Have two children hide behind a shelf. Ask only one student to talk. The group will listen and guess who is talking. 

Standards:

MA.SL.1-3
 
	Building Blocks page 58

Building Shapes

Circles and Cans
	Guess What? 
· Place an object into a bag and describe it to children. See if they can guess (e.g., Block: “It is hard, has four corners, and is used to build.”)
· Do the activity 3-5 times. Talk about how the clues described how the object looked, felt, sounded, or what it was used for.

· Explain that people use descriptive words to describe things to one another. 

Standards: 

MA.SL.1-3
	Letter Sound Bag Mystery
· Place 3-5 letters in a bag. Discuss each of the letters before putting it in the bag. Talk about how the letter is formed, what it looks like, sounds like, and use it in a word. Then drop in the bag and ask children to reach in and feel the letters. 
· Ask if they can guess which letter they have before pulling it out. 
· Once the letter is selected and shown, have the group “sky write” the letter and generate words that start with the letter. 

	Handwriting without Tears
	Readiness
Teaching Crayon Grip, p. 28 
	Drawing 
Build, Sing, & Draw Mat Man ©, pp. 36-39
	Alphabet Knowledge 
Sign-In Please, p. 55
	Pre-Writing
Roll-A-Dough Letters ©, p. 102 
	Readiness 
Teaching Crayon Grip. P. 28 

	
	Colors & Coloring 
Aim & Trace, p. 71 
	Colors & Coloring 
Red, p. 72
	Colors & Coloring 
Green, p. 73
	Colors & Coloring 
Yellow, p. 74 
	Colors & Coloring 
Purple, p. 75


	Introduction to Centers
	· Introduce Explore Shape Sets Building Blocks page 55. 

· The kitchen center is a perfect place to practice making groups of 3 or less. The diners can show how many meatballs they want be picking a dot card. The chef can count out the right number of meatballs for each place using the dot cards to match. 

· Continue to use the kitchen center to make groups. This time have the diners use numeral cards instead of dot cards to show the number of meatballs they want. 
· Share family stories completed during small group with the group to encourage children visiting the writing area.
Standards: 

SEL.4 & 7-10
APL.1-8
MA.RF.1a & 1d
MA.L.1 & 1b
PK.CC.MA.1-5

PK.MA.G.1


	Mathematics Small Group 2 times per week
	
	
	Building Blocks – page 56 and 60 Match and Name Shapes 

Standards:

PK G. MA. 1.
	RTI- shape matching, shape naming, or verbal counting

	Language Literacy Small Group 2 times per week
	Peter’s Chair extension activity. 

Show the book, focusing on pages 9 and 10. 
· Talk about how passing down baby furniture is a tradition in Peter’s family. Ask children to talk about items they share with younger siblings or have received from older siblings. 
· Ask children to talk about their own family and how they welcome new babies into their families.
· If time permits, children can draw and dictate words about how various items such as toys, furnishings, or clothes are shared between members of their families. 
	
	
	RTI – provide individual children with the opportunity to tell you about their family.
If children want to, have them draw and dictate stories about their families.

	Sensory
	Surprise Sand:  Add a handful of colorful confetti and some strainers to a sensory table filled with sand so the children can work to strain out the confetti and put it into small containers. Tell them you need help “cleaning” the sand. Demonstrate how to strain the sand. Tell them they will have to look close to get the sand confetti out. Add magnifying glasses to help children with their search. 

	Science Area
	Sorting Leaves: Place leaves on the table with books about trees and leaves. Encourage children to sort them by size, shape, and color. Children can identify leaves in books and talk about how the names of trees tell us the specific type just like the name of various flowers provide more details on the specific type of flower. 

	Manipulatives
	Concrete objects, numeral card, white board, felt board or magnetic board


	Math Center
	Friend Memory, Name Bingo

Use white boards, felt boards, or magnetic boards, concrete objects, and numeral card to draw collection. 

· What did we do today? 

· Which number matches these dots? 

· How many fingers is this? Show me. 
Shape Sets Explore and Match 


	Art/Easel
	Painting with a smell of inspiration. 

http://www/fantasticfunandlearning.com/exploring-the-sensespainting-with-tea-bags.html

	Chicka Chicka Boom Boom 

Cutting and gluing project. 
	Easel: Paint a portrait of your friend. 

	Gross Motor
	Play “Simon Says” with a beanbag and body parts; “Simon says put your beanbag on your knee.”


	Writing
	· Have children draw and dictate stories about their favorite sensory experiences. Ask them to describe why it is their favorite activity using descriptive language. For example, “I like to go to the movies. I like the smell of popcorn and the movie is fun to watch.”
· If child needs a sentence stem; “I like _____________ because it smells, tastes, looks, feels, sounds like ____________.”


	Book Area
	“Shapes, Shapes, Shapes” by Tana Hoban


	Conversations during routines and meals
	· Children talk to teacher about themselves (likes and dislikes). 
· Transitions: If your name starts with... 
· Discuss a topic of interest to children and move from the general category to more specific labels. For example, extend conversation about fruits vegetables, or vehicles. Talk about how they could be sorted by color, type, or size. 

· Talk about the words used to generalize and names used to identify specific ones within a group. 

	Dramatic Play
	Teacher makes a decision to turn back into house for one week or let children know this is the last week of the home, daycare, or doctor’s office based on students’ interests. 


	Blocks
	Dot Parking Lot with toy cars 

Encourage children to build enclosures. Talk about open shapes forming a line and closed ones forming a shape. 

Build homes and furnishings for block people. Talk about how tall the walls need to be for the people to stand inside. 


	Computer &/or Listening Center
	Use information from observations to inform selection. (e.g. children’s favorite computer games or audio books or those that provide additional practice. Put those out during the final week of this unit. 


.
Appendix
Supporting Motor and Neurosensory Development

The large muscles of the body are critical to supporting the small muscles in the hands and fingers. If we want children to be able to hold a pencil and eventually write words and stories, they need to have the strength, flexibility, and coordination in all the muscles involved in the task. In addition, children need to develop skills that build their perception, in order to understand concepts such as up, down, over, under, beside, right and left, all of which are  fundamental to learning to read and write. 

Key motor and neurosensory skills include:

· Crossing the midline: The ability to cross the midline of the body is related to both reading and writing (moving smoothly from the left side of a page to the right and back again). It can be fostered by providing activities that promote arm movements that smoothly cross the midline, such as using a large chalkboard or whiteboard, or easel paper, to make large movements from left to right. It is also supported by providing two containers on either side of the body and having children transfer objects from one container to the other.

· Directionality: Children learn directionality and position in space through their own body experiences. They need to be able to understand and “feel” concepts of up, down, over, under, right and left, in order to be able to distinguish directionality in letters (e.g., the difference between a lower case p, d, b, and q). Spatial knowledge is critical to writing – the positioning of the shapes of specific letters within words can be complex, for example, in a word like “gargoyle” the letters extend above and below the writing line, and there are vertical, horizontal and diagonal components. 

· Visual perception and visual discrimination: Visual discrimination refers to the ability to differentiate one object from another. For example, there may be two pictures on a page with small differences and a child must be able to distinguish the differences. These skills are supported and reinforced by sorting and matching activities that involve discriminating among a number of elements (e.g., blocks, beads, popsicle sticks, pegs on a pegboard), and reproducing patterns/arrangements. These kinds of activities also support mathematical thinking. The visual arts can be used to build many spatial, visual perception, visual discrimination, and visual motor skills.

· Visual motor skills: These skills are also referred to as hand/eye coordination, and include the ability to reproduce/represent shapes on paper. There are many materials and activities that can be used to build visual motor skills, such as:

· Following a line on paper with a crayon or marker;

· Pushing a car/train along a “track” (“streets” can be drawn on a long piece of paper);

· Using tools such as hammering nails;

· Stringing beads or macaroni on a string to make necklaces;

· Using blunt plastic needles to “sew” in and out of holes punched around a paper plate or through small squares of plastic needlepoint material;

· Rolling, tossing, and catching beanbags or foam balls of various sizes;

Gross Motor Development

As young children move their bodies, learn many concepts through their senses (sensory motor integration), so they need to be provided with many sensory-motor experiences that integrate body movements with the senses (tactile/touch; smell; hearing; taste; sight, and kinesthesia/ movement). These include visual-motor activities that integrate visual information with fine- and gross-motor movements (e.g., tossing, striking, kicking, and catching objects).  

It is important to develop the upper body of shoulders and arms in order to support the smaller muscles in the hands and fingers (needed for writing). Physical development and outdoor play using large equipment are prime opportunities for intentionally supporting this development. Movement challenges can also be embedded in indoor activities that involve postural control, coordination of movements, and locomotion (e.g., crawling, creeping, body rolling, jumping).

Use of large equipment can help children to strengthen the upper body (e.g., push-ups and pull-ups, monkey bars, climbing through tunnels, obstacle courses, seat scooters). Upper body strength/control can also be built with pushing/pulling equipment such as wagons, or carrying a tray full of leaves with both arms, or movement activities such as making large, sweeping movements and circles using the entire arm. Using easels or wall-mounted chalkboards or white boards to make designs can also strengthen these muscles.

Fine Motor Development/Hand Skills

Hand Skills such as strength and dexterity begin with manipulatives. Young children need to spend more time with fine-motor manipulatives than with writing utensils, because their hands may not be ready for such refined activity. Many activities typically found in preschool classrooms are appropriate for building hand strength and dexterity. Examples of manipulative activities include:

· Using a hand hole punch to punch holes in increasingly heavy papers;

· Rolling, molding, squeezing clay and playdough using with hands or fingertips;

· Screwing lids on and off jars, screwing pipe fittings together, or assembling nuts and bolts;

· Building with large Lego blocks (Duplos) or other assembly toys;

· Picking up objects using household tools such as tongs;

· Using tweezers or “strawberry hullers” to pick up small objects such as cotton balls or paper clips and transferring them from one container to another;

· Picking up small objects such as buttons using pincer grasp (thumb and forefinger);

· Scooping small objects such as beans with a spoon and pouring into containers;

· Filling a turkey baster with water, or squeezing water out of sponges in the water table;

· Clipping clothespins around the perimeter of paper plates;

· Using an eyedropper to drop colored paint or water onto paper;

· Playing with toys with small parts such as Lite-Brite or pot holder looms;

· Matching parquetry blocks to fit within outlines.

Scissor Skills

At the preschool level, it is important to guide children in proper grasp of scissors. When scissors are held correctly, and when they fit a child's hand well, cutting activities will exercise the same muscles needed to manipulate a pencil in a proper grasp. The correct scissor position is with the thumb and middle finger in the handles of the scissors, with the index finger on the outside (under) the handle to stabilize, and the fourth and fifth fingers curled into the palm. Many children hold scissors with the thumb and index finger in the handles, which does not allow for efficient control. Parents and teachers can help to teach appropriate grasp of  scissors. 

Scissors activities can be adapted to children of varying skill levels, such as:

· Snipping a fringe from a piece of paper; 

· Cutting off corners of a piece of paper;

· Cutting along curved lines;

· Cutting along lines with a variety of angles; 

· Cutting figures with curves and angles;

· Cutting clay with blunt scissors.

Work Surfaces

One of the most crucial things that can be done for preschoolers is to provide vertical or inclined surfaces to work on (wall-mounted surfaces or easels). In this position, the wrist is properly positioned to develop stability and skillful use of finger muscles. When working on a flat or horizontal surface, children tend to straighten or flex their wrists, which interferes with proper use of small muscles in the hand. Many activities can be adapted for use on a vertical surface by using book holders on a table, tabletop easels, or floor easels.

Embedding Neurosensory Activities in Daily Routines

Many fine motor activities can be provided in the form of interest centers that children can revisit on an ongoing basis with self-challenges, in which children are encouraged to constantly better their own previous “records.” When such activities become part of children’s daily routines, children engage in constant practice, further refining their skills.

Keep in mind that it’s not enough to just have materials and tools available. The key is ensuring that the materials are used regularly, facilitating the use of materials, and observing each child to determine how the materials can best be used for individual development.

There is much to be gained by connecting with the occupational therapists in your school, in terms of observing and assessing children’s individual needs, along with providing activities to benefit all children’s developmental skills.

	SUPPORTING THE NEEDS OF DUAL LANGUAGE LEARNERS

	Module WIDA/MPI: “At the very beginning stages of English language development, dual language learners typically understand more words than they are able to produce. Children may be non-verbal in English and rely primarily on their home language and/or gestures to communicate their needs, wants, and ideas.” Children at all levels of English language development ANALYZE feelings from transitioning to school and separating from caregivers by pointing to emotion boards, identifying characters in stories with similar emotions, and distinguishing between emotions among peers/adults and characters in stories. More samples can be found in the WIDA_2014 EELD document which can be accessed at https://www.wida.us/standards/EarlyYears.aspx.

	WIDA Language Criteria: Linguistic Complexity and Language Usage

	Entering: Level 1 Ages 2.5 – 3.5 
· Words & repetitive phrases related to daily routines

· An idea within simple questions or statements related to self, familiar people, or daily routines

· Repetitive phrases associated with daily routines

· Yes/no questions related to self, familiar people, and/or daily routines

· Words associated with familiar environments

Entering: Level 1 Ages 3.5 – 4.5
· Words and phrases related to daily routines

· An idea within simple questions or statements related to familiar environments

· Repetitive phrases & simple statements associated with daily routines

· Yes/no questions related to self, familiar people, and/or daily routines

· Words and expressions associated with familiar environments

Entering: Level 1 Ages 4.5 – 5.5
· Words and longer phrases related to daily routines and learning activities

· An idea within simple questions or statements related to familiar environments

· Repetitive phrases & simple statements associated with daily routines

· Yes/no questions related to self, familiar people, and/or daily routines

· Vocabulary associated with familiar environments & learning activities
	Developing:  Level 3 Ages 2.5 – 3.5

· Related phrases and simple sentences

· An idea with one detail

· Short sentences related to daily routines, familiar people, songs, and stories

· Repetitive phrasal patterns related to daily routines and familiar stories

· General vocabulary related to daily routines and familiar stories   

Developing:  Level 3 Ages 3.5 – 4.5
· Multiple related simple sentences; “wh-questions”

· An idea with two details

· Short and some compound sentences related to familiar stories and learning activities. 

· Sentence patterns related to familiar stories and learning activities. 

· General and some specific vocabulary related to daily routines, familiar stories, and learning activities. 

Developing:  Level 3 Ages 4.5 – 5.5

· Multiple related extended sentences

· Related ideas

· Compound and some complex sentences related to familiar stories and learning activities

· Sentence patterns related to specific learning activities and stories

· General and some specific vocabulary associated with familiar environments and learning activities
	Bridging: Level 5 Ages 2.5 – 3.5
· Series of simple sentences related to familiar stories or events

· An idea with one to two details; one-step direction related to daily routines

· Short and compound sentences related to daily routines, familiar people, songs, and stories

· General and some specific vocabulary associated with familiar environments and stories (move above heading)

Bridging: Level 5 Ages 3.5 – 4.5

· Series of extended sentences related to familiar stories, learning activities, or events. 

· Related ideas; two-step directions related to daily routines 

· Compound and some complex sentences related to familiar stories and learning activities. 

· Specific vocabulary associated with stories, learning activities, and various environments. 

Bridging: Level 5 Ages 4.5 – 5.5
· Sentences/questions of varying richness and complexity related to familiar stories, learning activities, or events

· Expanded related ideas; two to three step directions and some new directions related to daily routines

· Complex sentences and language patterns related to familiar stories and instructional activities

· Specific and some technical vocabulary associated with various environments and learning activities


	Assessment Evidence: (TSG Objectives)

	Social Emotional

1a. Manages Feelings.

1b. Follows limits and expectations

1c. Regulates own emotions and behaviors

2. Establishes and sustains positive relationships.

3. Participates cooperatively and constructively in group-situations.

Physical 

4, Demonstrates traveling skills. 

5, Demonstrates balancing skills.

6, Demonstrates gross-motor manipulative skills.

7. Demonstrates fine-motor strength and coordination.

7a, Uses fingers and hands. 

7b. Uses writing and drawing tools. 

Language

8. Listens to and understands increasingly complex language.

8a. Comprehends Language.

8b. Follows directions. 

9. Uses language to express thoughts and needs.

9a. Uses an expanding expressive vocabulary. 

9b. Speaks clearly. 

9c. Uses conventional grammar. 

9d. Tells about another time or place.

10. Uses appropriate conversational and other communication skills.

10a. Engages in conversations.

10b. Uses social rules of language. 


	Cognitive

11. Demonstrates positive approach to learning.
11a. Attends and engages.

11b. Persists.

11c. Solves problems. 

11d. Shows curiosity and motivation. 

11e. Shows flexibility and inventiveness in thinking. 

12. Remembers and connects experiences. 

12a. Recognizes and recalls.

12b. Makes connections.

13. Uses classification skills.

14. Uses symbols and images to represent something not present. 

14a. Thinks symbolically. 

14b. Engages in socio-dramatic play.

Literacy

17. Demonstrates knowledge of print and its uses.

17a. Uses and appreciates books.

17b. Uses print concepts.

18. Comprehends and responds to books and other texts. 

18a. Interacts during read aloud and book conversations.


	Mathematics 
20. Uses number concepts and operations. 

20a. Counts.

20b. Quantifies.

20c. Connects Numerals and their Quantities,

21a. Understands spatial relationships. 

22. Compares and measures. 

23. Demonstrates knowledge of patterns. 

Science and Technology

24. Uses Scientific Inquiry Skills.

28. Uses tools and other technology to perform tasks. 

Social Studies

29. Demonstrates Knowledge About Self. 

The Arts 

33. Explores the Visual Arts 

34. Explores Musical Concepts and Expression. 

35. Explores Dance and Movement Concepts. 

36. Explores Drama Through Action and Language.


	MODULE 1 Week 3 Activity
	TSG connections

	My Five Senses by Aliki
	Objectives: 10, 11, 12, 13, 18, 26, 29

	Feely box
	Objectives: 3, 9, 11, 12, 13, 21

	The Mirror Game (F&P p 296)
	Objectives: 7, 9, 11, 14,15, 16, 17, 19

	Musical Instruments (F&P p 297)
	Objectives: 34

	Building Blocks -Week 1
	Objectives: 20a, 34  

	I am bigger and learning
	Objectives: 7, 9, 11, 14, 15, 16, 17, 19

	Sensory: Letters in the Sand
	Objectives: 2, 16, 

	Listening bingo
	Objectives: 1, 8

	Body and shape puzzles
	Objectives: 7, 11, 21,

	Making instruments
	Objectives: 12, 14, 33, 34

	Little Red Hen
	Objectives: 7, 33

	Art: Draw house and family
	Objectives: 7, 14, 21, 33

	Instrument parade
	Objectives: 4, 34

	HWT: Week 2
	Objectives: 16, 34

	Writing: What do you hear/see outside?
	Objectives: 7, 9, 12, 14, 15, 19, 33

	Book area
	Objectives: 15, 18

	Dramatic play
	Objectives: 3, 9, 10, 14, 36

	Blocks
	Objectives: 7, 14, 22


Links to Teaching Strategies Gold objectives
Teachers authentically observe and document throughout the general curriculum. The list below may assist in identifying when and where to collect data.
	MODULE 1 Week 4 Activity
	TSG connections

	Life cycle of people cards
	Objectives: 12, 25, 29,30, 31

	Pattern chant (F&P p 298)
	Objectives: 23

	Hokey Pokey (F&P p 301)
	Objectives: 25, 35

	BB week 2
	Objectives: 20, 33

	Friend Memory
	Objectives: 3,12, 

	Colored pasta in sensory table
	Objectives:  7, 13, 

	Pete the Cat button game
	Objectives: 10, 11, 20

	Measure Me
	Objectives: 22, 33

	Rock families
	Objectives: 33

	Gross motor-move fast, slow
	Objectives: 1, 6

	HWT Week 3
	Objectives: 7, 21

	Number family book
	Objectives: 14, 20

	Dramatic play
	Objectives: 10, 14, 30, 36

	Blocks: Enclosures
	Objectives: 20, 21,22


	MODULE 1 Week 5 Activity
	TSG connections

	Life cycle of people cards
	Objectives: 12, 25, 29, 30, 31

	Pattern chant (F&P p 298)
	Objectives: 23

	Hokey Pokey (F&P p 301)
	Objectives: 25, 35

	BB week 3
	Objectives: 20, 22

	Friend Memory
	Objectives: 3,12, 

	Colored pasta in sensory table
	Objectives: 7, 13, 

	Pete the Cat button game
	Objectives: 10, 11, 20

	Measure Me
	Objectives: 22, 33

	Rock families
	Objectives: 33

	Gross motor: Move fast/slow
	Objectives: 1, 6

	HWT Week 4
	Objectives: 7, 16

	Number family book
	Objectives: 14, 20

	Dramatic play
	Objectives: 10, 14, 30, 36

	Blocks-enclosures
	Objectives: 20, 21, 22


	MODULE 1 Week 6 Activity
	TSG connections

	Guess Who?
	Objectives: 1, 3, 10

	Guess What?
	Objectives: 3, 9, 11, 12, 13, 21

	Letter sound mystery bag
	Objectives: 1, 11, 12, 16, 

	Building Blocks Week 4
	Objectives: 21, 23

	Peter’s Chair small group
	Objectives: 12, 14, 18, 19, 29

	Surprise sand
	Objectives:   1,  24

	Sorting leaves
	Objectives: 13, 24, 25, 26, 27

	Friend memory or Name bingo
	Objectives: 3, 12, 16

	Chicka Chicka Boom Boom project
	Objectives: 16, 33

	Friend portraits
	Objectives: 33

	Simon Says
	Objectives: 1, 8, 35

	HWT Week 5
	Objectives: 7, 17

	Sentence starters in writing
	Objectives: 7, 9, 19

	Block area homes
	Objectives: 12, 14, 30


Book Sheets
Module 1: All About Me
Book List 

Aliki (2015). My Five Senses, Harper Collins 
Galdone, P. (2001). The Little Red Hen, Houghton Mifflin Harcourt 
Henkes, K. (2008). Chrysanthemum, Greenwillow Books, Sold by Harper Collins 
Hoban, T. (1986). Shapes, Shapes, Shapes, Greenwillow Books 
Keats, E.J. (1998). Peter’s Chair, Penguin Young Readers Group
Kirk, D. (1998). Bigger, Putnam
Kratz, K. (2002). The Colors of Us, Square, MacMillan 
 Litwin, E. (2012). Pete the Cat and His Four Groovy Buttons, Harper Collins 
Martin, B. Jr. & Archambault, J. (1998). Here Are My Hands, MacMillan
Martin, B. Jr. & Archambault, J. (1989). Chicka Chicka Boom Boom, Simon & Schuster 

Showers, P. (1993). The Listening Walk, Harper Collins 
Goldilocks and the Three Bears 
Tapley, N. (1998) I Love My Hair!  Little Brown & Company
Here Are My Hands 
Author: Bill Martin Jr. and John Archambault 
Illustrator: Ted Rand 
Suggested Vocabulary: 

Similar: Almost the same as someone or something else.
Different: Not the same; partly or totally unlike. 
	Purpose
	Increase listening vocabulary, observe similarities and differences in the physical appearance of others, and identify rhyming words in text. 

	Read the Story
	The rhyming text highlights similarities among children. 

	Cover 
	The title of the book is Here Are My Hands. It is written by Bill Martin Jr and John Archambault. It is illustrated by Ted Rand. There are four words in the title. Point to the words as you read them. During the 2nd read ask the children if they remember the title of the book and how many words in the title. During the 3rd read, ask the children to read the title. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Cover Page
	Tell the children the book is written by Bill Martin Jr, and John Archambault. It is illustrated by Ted Rand. 
Invite the children to look at the pictures and tell you what they see.
	Invite the children to look at the pictures and tell you what they see.
Do we notice any similarities in the children? Do we see any differences? 
	 Make a list with two columns labeled similar and different. Invite children to write their observations on the list. Help them to see the commonalities and the differences in the picture. 

	3-4
	Here are my hands for catching and throwing. 
What do you do with your hands? 
	List the things you can do with your hands. 
	Invite the children to chime in and read the text. 

	5-6
	Here are my feet for stopping and going. 
Did you hear any rhyming words? 
	My feet can do all kinds of things. I can tiptoe, skip, and hop. What do your feet do? 
	

	7-8 
	 Here is my head for thinking and knowing. 
	What does your head (brain) do? 
	

	9-10
	Here is my nose for smelling and blowing. 
	Did anyone hear a rhyming word? 
	Do all of our noses do the same things? Do all of our noses look alike? 

	11-12
	Here are my eyes for seeing and crying. 
	
	Invite children to chime in and read the text. 

	13-14
	Here are my ears for washing and drying. 
	
	

	15-16
	Here are my knees for falling down. 
	What other things do your knees do or help you do? 
	

	17-18
	Here is my neck for turning around. 
	
	

	19-20
	Here are my cheeks for kissing and blushing. 
	
	

	21-22
	Here are my teeth for chewing and brushing. 
	
	

	22-23
	Here is my elbow, arm, and my chin. 
	
	Invite children to chime in and read the text.

	24-25
	Here is my skin that bundles me in. 
	
	

	

	Discussion Questions 
	Let’s think about all of the body parts listed in the book: hands, nose, eyes, knees, etc. Do we all have these? Are we all the same? What is the same or similar? What is different? 
	What are some other ways we use our hands, teeth, knees, feet, ears, and eyes? 
	Review the eye color tally list and chart to count the number of children who have blue, green, brown, or hazel eyes. 


Chrysanthemum 
Author and illustrator: Kevin Henkes 
Suggested Vocabulary
Chrysanthemum: A type of flower. 

Perfect: Done well; couldn’t be better. 

Roll Call: Attendance 

Giggled: Laughed

Precious: Greatly loved, valued, or important. 
Priceless: Extremely valuable or important. 
Fascinating: Very interesting or appealing. 
Winsome: Cheerful, pleasant, and appealing. 
Pleasant: Causing a feeling of happiness or pleasure.
Wilted: A plant bending over because of not having enough water. 
Dreadful: Very bad or unpleasant. 
Miserably: Very unhappy. 
Jealous: Feeling or showing an unhappy or angry desire to have what someone else has. 

 Envious: Feeling or showing a desire to have what someone else has.
Begrudging: Said, done, or given in a reluctant way. 
Disconnected: Not connected to something.  

Jaundiced: Feeling or showing dislike because of past experiences.
Trifle: Something that does not have much value or importance. 
Nightmare: A dream that frightens a sleeping person; a very bad or frightening experience or situation. 
Prized possessions: Something you care for more than anything else; something you cherish. 
Good luck charms: Something believed to bring good luck.
Indescribable: Impossible to describe. 
	Purpose
	Chrysanthemum is teased because she is named after a flower. It is a funny and honest story about teasing. Self-esteem, and acceptance. 

	Read the Story
	What do you see on the cover of the book? Do you know the name of the flower?

	Cover Page
	The title of the story is Chrysanthemum.  The book is written and illustrated by Kevin Henkes 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	End Flap
	What do you see in this illustration? 
	What do the parents mean when they describe her as perfect? 
Perfect – Done well; couldn’t be better.  
	Why do you think the day she was born was the happiest day in her parent’s lives? 

	Title Page
	What did they name her? 
	What do you see on her blanket? 
	Why did her parents want a name that was absolutely perfect? 

	1
	
	How did she feel about her name? 
	Where was her name written? 


	3
	 How do you think Chrysanthemum is feeling? Do any of the children in her class share a name with the children in your class? 
	How did the children respond when the teacher called Chrysanthemum? 
	How did Chrysanthemum feel about starting school? 

	5
	What are the children doing in the picture? 
	What do the children notice about Chrysanthemum’s name? 
	How does Chrysanthemum feel about her name now? 

	7
	
	What do the children suggest Chrysanthemum do about her name? 
	Why did she say, “school is no place for me?”

	9 
	What problems are created by the long name? 
	
	How do her parents respond? 

	11
	
	What things helped her to feel better? 
	Why would Chrysanthemum be dreaming that her name was Jane? 

	13
	What is Chrysanthemum doing? 
	How are the children teasing Chrysanthemum? 
	How did the other children make Chrysanthemum feel? 
Why? 

	15
	What is happening in these two pictures? 
	How is Chrysanthemum feeling? 
	Why do you think Victoria is teasing Chrysanthemum? 

	17
	How do you think her parents are helping Chrysanthemum? 
	
	What things help Chrysanthemum feel better? 

	19
	
	What was her nightmare? 
Nightmare - A dream that frightens a sleeping person; a very bad or frightening experience or situation. 

What did Victoria do to her in the dream? 
	Why do you think Chrysanthemum dreams she was a real flower? 

	21
	
	What role was Chrysanthemum given? 
	Why do you think Miss Twinkle gave this role to Chrysanthemum?
 

	23
	
	How are the children teasing Chrysanthemum? 
	

	25
	What do you notice in these illustrations? 
	What is Miss Twinkle’s other name? 

	How did Chrysanthemum respond? 

	27
	
	Now what do the children want their names to be? 
	Why do the children want to be named after flowers? 

	29 – epilog 
	
	How did Chrysanthemum respond during the play? 
	How do you think Chrysanthemum feels about school now?  

	Discussion Questions
	How did Chrysanthemum’s parents help her to feel better every evening? 
	What did the children say to tease Chrysanthemum? 
	Why is it mean to tease people about their name, how they look, etc.?


The Listening Walk 
Author: Paul Showers
Illustrator: Aliki 
Suggested Vocabulary: 
Listen: To pay attention to someone or something in order to hear what is being said.
Brave: Feeling or showing no fear, not afraid. 
Different: Not of the same kind, partly or totally unlike. 
Noise: A loud or unpleasant sound; a sound that someone or something makes. 
Sneakers: A shoe with a rubber sole that is designed for people to wear while running. 
Toe Nails: The hard covering at the end of a toe. 
Mower (lawnmower): A machine used for cutting grass on lawns. 
Braking: A device used for stopping or slowing something (e.g., the brakes on a car). 
Overhead: Above someone’s head; in the sky or space above someone. 
Dribbling: To move a ball back and forth by tapping or bouncing it (dribbling a basketball). 
Steady: Not shaking or moving; held firmly in one place or position. 
Still: Without moving, without motion.  

Whisper: To speak very softly or quietly.  

Hurries: To move, act, or go quickly. 

	Purpose
	Sounds have a source, and can vary in volume, pitch, and timbre. Different sounds may come from different objects. 

	Read the Story
	A girl and her father, and her dog take a walk. It is not an ordinary walk. It is a “listening walk.” As they walk around the block, through the city, in the park, and near the pond, the girl discovers that there are sounds of various types all around her. She listens to the sounds of the people, cars, animals, weather and machines. They all make different sounds. The girl realizes that when we are still and quiet, sounds can be heard everywhere. 

	Cover Page
	Read the title of the book, The Listening Walk. Tell the children that the book is written by Paul Showers and illustrated by Aliki. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Title Page 
	What do you think the little girl will do on a listening walk? What sounds might she hear? 
	Suggest that children listen with their eyes closed so they can imagine the sounds. 
	Try to tell the sounds as we read the story. 

	1
	Who is she walking with? 
Her father.

Her dog, Major. 
	What did you learn about the dog? 
Old, doesn’t walk fast. 
	Who do you like to walk with? 

	3
	
	Why doesn’t she talk when on a listening walk?
	What is happening here? 

	5
	 Sounds of toe nails on the sidewalk. 
Toe nails - The hard covering at the end of a toe.

Father’s shoes on the sidewalk. 
	What sound does Major make as she walks on the sidewalk? 
How is the sound made? 

Twick-twick-twick. 

Father makes what sound? 

Dop-dop; dop-dop. 
	What other sounds might a dog make while walking? 
Why doesn’t she make a sound as she walks? 

	7
	What do you see? 
Lawnmower - A machine used for cutting grass on lawns.

	
	What sounds does the lawn mower make? 
Zoom-zoom. 

	9
	Look at the illustration, what sound do you think she is hearing? 
	
	What two sounds do the sprinkler make? 
Sssssssss

Wit-wit-wit. 

	11
	What do we see here? 
	What different kind of car sounds does she hear? 
New cars.

Old cars. 

Car going around a curve. 

Cars braking. 

Braking - A car stopping or slowing down. 
	What sounds do the cars make? 
Hmmmmmmmm.

Branka-branka-branka. 

WHooow.

Eeeeeeeee.

	13
	What does she hear? 
	Trike
Baby

Jet overhead. 

Overhead - Above someone’s head; in the sky or space above someone.

Boy with basketball. 
	Bring-bring. 
Awan-wan. 

Menow. 

Bump-bump. 

	15
	What is happening? 
	Lady in high heels running. 

Bus stopping and starting. 
	Bimb-bump, bimp-bump. 
Running: 

Bib-bib-bib-bib.

Ps-ps-ps.

Truff. 

	17
	What is happening in this picture? 
	Jack-hammer. 
	Dak-dak-dak.

	19
	Park 
	Your turn.
	Why is it quiet in the park compared to the street? 

	21
	Pigeons 
	Prrrooo, prrrooo, prrooo.
	Have you heard pigeons? Or other birds? 

	23
	Ducks 
	Wonk-wonk, yank-yank. 
Yank-yank. 
	

	27 & 29 
	
	
	What sounds are you hearing now? 

	

	Discussion Questions
	What are some of the sounds the little girl heard on her listening walk? 
	Did closing your eyes help you imagine sounds? 
	Would you describe some of the sounds differently than the little girl did?
What sounds were loud/quiet? 


Book read aloud: https://youtube/synQlfnNTC
Bigger 
Author and Illustrator: Daniel Kirk 
Suggested Vocabulary: 

Womb: Belly 
Bigger: Large in quantity. 

Crib: A baby’s bed. 

Crawl: Move slowly, on hands and knees.
Communicate: Giving information about something to someone by speaking, writing, moving your hands, etc. 

Underneath: Below or beneath something. 

Doorknob: A handle you turn to open a door. 

Light switch: 

Meal: An act or the time of eating food. 

Share: Have a portion of something with another or others. 

Million: The number that is represented as one followed by six zeros. 

	Purpose
	To discuss the accomplishments of the boy in the story and relate to accomplishments in their lives. 

	Read the Story
	In what ways is the boy in the story getting bigger? What is another word for bigger? 

	Cover Page
	Read the title of the book, Bigger. Tell the children the book is written by Daniel Kirk and illustrated by Daniel Kirk. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Cover Page
	Read the title of the book, Bigger. Tell the children the book is written by Daniel Kirk. 
	Can you name the title of the book? 

What letter does bigger begin with? 
	

	1-2
	Read text. 
	Read text.
	

	3-4
	The baby is in the mother’s womb. 

Womb – belly.
	Do you know any babies? 
	

	5-6
	 Who is the boy with? 
	
	

	7-8
	What do you call a baby’s bed? 
Crib A baby’s bed. 

What animal is in the bed with the baby? 
	What do you sleep in? 
	

	9-10
	How does a baby get from one place to another? 
Crawl - Move slowly, on hands and knees.

How does a baby communicate its needs? 

Communicate - Giving information about something to someone by speaking, writing, moving your hands, etc. 
	How do you move around? 
How do you communicate your needs? 

Do you dress yourself? 
	

	11-12
	What stage of a child’s life is the boy in now? 
What is he learning to do? 
	
	

	13-14
	What can the boy reach that he could not before? 
	What are you able to reach now that you are bigger? 
	

	15-16
	What is in the boxes? 
What happens to your clothes when you grow out of them? 
	Have you ever grown out of something? 
	

	17-18
	What can the boy do now that he could not do before? What is he riding in the picture? Look at the wheels. What is he wearing to protect his head? 
	Do you know how to ride a bike? 
	

	19-20
	Where do you think the boy is? 
What does it mean to share? 

Share - Have a portion of something with another or others.

How are they sharing the blocks in the picture?  
	What do you share in school? 
	

	21-22
	What is the boy holding? 
What pictures did you see the monkey in before? 

Where is the boy? 
	Have you ever been to a zoo? 
What are some of the ways you can learn about a topic? 
	

	23-24
	Who do you see in the picture? 
Where are these people from? 
	Who are some of the new people you have met in your community? 
	

	25-26
	What is the boy doing? 
What is the boy reading about? 
	What have you learned from books? 
	

	27-28
	Looking at the pictures, what is the author telling us that has made the boy bigger? 
	What has made you bigger since you have entered school? 
	

	29
	Read text. 
	Read text. 
	

	

	Discussion Questions
	In what ways you growing bigger? 
	Can you think of some other ways of growing bigger that aren’t mentioned in the book? 
	Who is the biggest person in your family? 


The Little Red Hen 
Author: Paul Galdone
Suggested Vocabulary: 

Cozy: Small, comfortable, and warm. 
Housework: Work (such as cleaning, cooking, doing the laundry) that is done to keep a house clean. 
Mowed: To cut something with a machine or blade.
Hoe: A garden tool that has a flat blade on a long handle. 
Grains: The seeds of plants (such as wheat, corn, and rice) that use used for food.  

Wheat: A kind of grain that is used to make flour for breads, cookies, etc.  

Ground: To break something such as corn or grain into very small pieces. 
Mill: A machine used for crushing grain into flour. 
Stone: Heavy circular stones that are used to grind grain into flour in a stone mill.  

Shining: To have a smooth surface that gives off light. 
Batter: A mixture of different ingredients (such as flour, sugar, eggs, and oil) that is cooked and eaten (e.g., cake batter, cookie batter.) 
Oven: A piece of cooking equipment that is used for baking or roasting food. 
Delicious: Very pleasant to taste.  

Smell: To perceive the scent of something through your nose (e.g., smell the bread cooking).  

Couch:  A long piece of furniture on which you can sit or lie down. 
Strolled: To walk slowly in a relaxed way. 
Scampered: To run or move quickly and playfully. 
Tended: To give your attention to and take care of something.  

Crumb: A very small piece of food. 
Eager: Very excited and interested. 
	Purpose
	The story tells why it is important to help along the way, so you can share with the end results. Repetitive story that tells the cycle of making bread, and allows children to chime in. 

	Read the Story
	The Little Red Hen finds none of her friends willing to help her plant, harvest, or grind the wheat into flour, but are eager to eat the cake she makes from it. 

	Cover Page
	Read the title of the book, The Little Red Hen. Tell the children the book’s author is Paul Galdone. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Cover Page 
	Does anyone know what we call this animal? 
Chicken is correct AND in this story the chicken is called a hen. 
	This time when I read I want you to chime in when the dog, cat, and mouse say; “Not I” and the hen says. “Then I will.”
	Notice what tools the hen is using to help her do her chores. 

	1
	What do you notice in the illustration? 
	Who are the four characters in the story? 
Cat

Dog

Mouse

Little Red Hen 
	Why do you think there are four mailboxes? 

	3
	What is the cat doing? 
	How does the cat like to spend the days? 
	What is the cat dreaming of? 
Sardines. 

	5
	 What is the dog doing? 
	What is the dog dreaming of? 
Bone
	Where is the dog? 

	7
	What are some things you see in this illustration? 
	Where is the mouse napping? 
	What is the mouse dreaming of? 

	9
	What is the little red hen doing? 
	What are some of the chores (housework) at your home? 
Housework - Work (such as cleaning, cooking, doing the laundry) that is done to keep a house clean.
	Why did the little red hen have to do all the housework? 

	11
	What tools does the hen have? 
	
	Where did she find the grains of wheat? 

	13
	Listen, as this part repeats throughout the story and you can join in once you know it. 
	Point to each animal as the child tells this part. 
	Children tell independently, or call on one child each round. 

	15
	What is the little red hen doing? 
	
	Why is the little red hen watering the wheat? 

	17 
	After who will cut the wheat, let children give the 3 or 4 animals.  
Wheat - A kind of grain that is used to make flour for breads, cookies, etc.  
	What is the hen doing? 
	Do you know the name of this tool? 

	19
	What is the little red hen doing? 
	Allow the children to give all four animals’ lines. 
	What will happen to the wheat at the mill? 

	21
	What is the little red hen carrying? 
What do you think is in the bag? 
	Allow the children to give all four animals’ lines. 
	What is the little red hen going to make with the flour?

	23
	Point to the cake ingredients as you read the page. 
	
	What items went into the cake? 

	25
	What is the cat doing in this picture? 
	
	Why did the cat get off the couch? 
Couch - A long piece of furniture on which you can sit or lie down. 

	27
	What is the dog doing in this picture? 
	
	Why did the dog get off the sunny porch? 

	29
	What is the mouse doing in this picture? 
	
	Why did the mouse jump down from his warm chair? 

	31
	Read the replies, as they are different in this situation. 
	Ask the children to remember how the response changes.
	Why do the three animals say; “I will” this time? 

	33
	
	Now the hen is going to remind everyone of the work that went into the cake. 
	Why does the little red hen tell the cat, dog, and mouse all the steps of making the cake? 
What did the hen do to “tend” to the wheat? 

Tend - To give your attention to and take care of something.  

	35
	How do you think the cat, the dog, and the mouse are feeling?
What hints tell you they are feeling that way? 
	
	

	37
	What are the three animals doing? 
	How is this different than the beginning of the story? 
	Why were the cat, the dog, and the mouse eager helpers after that? 

Eager - Very excited and interested. 

	

	Discussion Questions
	What were some of the things the little red hen asked for help with? What were the things she needed to make the cake? (show page 23) 
	Why did the hen do all the work by herself? 
	Review the sequences of seed to flour, flour to cake by using illustrations and having the children put the picture in order. 


Peter’s Chair 
Author and Illustrator: Ezra Jack Keats 
Suggested Vocabulary: 

Fussing: Moving around and fussing a lot. 
Cradle: A small bed for a baby. 
High Chair: A small chair with long legs for a baby or small child, fitted with a tray that is used as a table at mealtime. 
Crib: A young child’s bed with barred or latticed sides. 
Muttered: Talked quietly so others could barely hear it. 
Shouted: Yelled.

Biscuits: A small treat for a dog to eat. 
Crocodile: A large reptile with a long body, short legs, thick skin, and a long tail.
Arranged: Put things in a neat, attractive, or required order. 
Idea: A thought, a plan. 
Rascal: A person who does sneaky or naughty things. 
Curtain: A piece of material suspended at the top to form a covering or screen, typically one of a pair at a window. 
	Purpose
	Increase listening vocabulary, recall some events from the story, explore feelings. 

	Read the Story
	Peter has a new baby sister. His parents are giving all of his things to the new baby sister. When he sees his father painting his old high chair and cradle pink, he gets upset and runs away with his old blue chair and his dog Willie. 

	Cover Page
	Before you read show the children the cover. There are two words in the title. Point to each word as you read the title, Peter’s Chair. Tell the children that the author is Ezra Jack Keats. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Cover Page
	Explore the cover: 
Ask the children to look at the picture on the cover. 

What do you see? 

What is the boy looking at? 

The title of the book is Peter’s Chair. Do you think the little boy on the cover is Peter? 
	Hold up the book. Who can remember the title of this book?


	Read the title of the book for me. 

	
	Invite the children to look at the pictures and tell you what they see. 
	Tell me what you remember about the story. How did Peter feel in the beginning of the story?  
	

	3-4
	
	
	

	5-6
	 Peter stretched as high as he could. His tall building was finished. 
What was Peter doing? 
	
	

	7-8
	Crash! Down it came. 
Shhh! Called his mother. 
What happened to Peter’s building? 
	Why did Peter’s mother say, “Shhh?” 
How do you think Peter felt? 
	Has anyone ever knocked over your block building? Tell me how that made you feel. What did you do? 

	9-10
	His mother was fussing around the cradle. 
Fussing – moving around and worrying a lot. 

Cradle – A small bed for a baby. 
	
	Do you have a baby brother or sister? What do you think it would be like to have a new baby in your family? How do you think you would feel? 

	11-12
	Would you like to help paint your sister’s high chair? 
High chair – a small chair with long legs for a baby or small child, fitted with a tray that is used as a table at mealtimes. 
	
	

	13-14
	He saw his crib and muttered, “My crib. It’s painted pink too.”
Crib – A young child’s bed. 

Muttered – Talked quietly so others could barely hear it. 
	How do you think Peter feels about his father painting a lot of his old things pink? 
What about the pictures and words show you how Peter is feeling? 
	Tell me about a time when someone did something that you did not like. How did you feel? What did you do? 

	15-16
	He picked it up and took it to his room. 
What did Peter take to his room? 
	
	Discuss favorite toys/things. What is something you have that you like as much as Peter likes his chair? Why does that toy or thing mean so much to you? 

	17-18
	Let’s run away, Willie. 
Biscuit – A small treat for a dog to eat. 

Crocodile – A large reptile with a long body, short legs, thick skin, and a long tail. 
	What things did Peter take with him when he ran away? Why do you think he chose to take those things? 
	

	19-20
	They went outside and stood in front of his house. He arranged his things. 
Arranged – Put things in a neat, attractive, or required order. 

…….. decided to sit in his chair. 
	
	

	21-22
	But he couldn’t fit in the chair. He was too big! 
	What did Peter realize when he tried to sit in his chair? 
	Discuss outgrowing things such as favorite toys, clothes, or other things. Generate the children’s experiences? What are some things that you outgrew? What happened to them after you outgrew them? How did you feel? 

	23-24
	Won’t you come back to us, Peter dear? 
Idea – A plan.
	
	

	25-26
	That rascal is hiding behind the curtain. 
Rascal - A person who does sneaky or naughty things. 

Curtain – A piece of material suspended at the top to form a covering or screen, typically one of a pair at a window. 
	Why did Peter’s mother call him a rascal? 
	

	27-28
	She moved the curtain away. But he wasn’t there. 
“Here I am,” shouted Peter. 

Shouted – yelled.
	Why do you think Peter decided to go home? What makes you think that? 
	

	29-30
	Peter sat in a grown-up chair. 
Let’s paint the little chair pink for Susie. 
	
	

	31-32
	And they did. 
	What do you think made Peter change his mind about painting the chair pink? 
	What would you do it you were Peter? 

	

	Discussion Questions
	Discuss the reasons that Peter may be jealous of his baby sister. 
She got to use his crib and high chair; his parents were giving the baby a lot of attention 
	What made Peter change his mind about giving his chair to Suzie? 
	Have the children look at a picture of Peter. 

Ask questions such as: 

How was Peter feeling? How do you know? 

Has something like that ever happened to you? 

How did you feel? 

What did you do? 




Pete the Cat and His Four Groovy Buttons
Author: Eric Litwin 
Illustrators:  James Dean 
Suggested Vocabulary: 

Groovy: Very good and enjoyable. 
Favorite: Most liked. 
Colorful: Having a bright color or a lot of different colors. 
Pop/popped: To suddenly break open or come away from something often with a short, loud noise (e.g., the balloon popped). 
Rolled: To move across the ground or another surface by turning over and over. 
Left: Remaining when others are gone (e.g., there was only one piece of bread left). 
Belly button: Navel. 
Last: Remaining after all others are gone. 

Stuff: Materials or supplies, or other things.   
	Purpose
	Number concepts 4, 3, 2, 1, 0

	Read the Story
	Memory, see if the children can help to read by answering the questions. 
· “How many were left?” 

· “Did he cry?” 

· Singing the button’s song. 

	Cover Page
	Read the title, Pete the Cat and His Four Groovy Buttons. Tell the children that the book is written by Eric Litwin and the art is by James Dean. 

Ask: What do you remember about the other book about Pete the Cat? 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	End Flaps 
	Ask the children to describe what they see. 
	What color buttons do you see? 
	Do all the buttons have the same number of holes? 

	1
	Why does Pete like his shirt?

Favorite – Most liked. 


	How does Pete describe his buttons? 
Groovy - Very good and enjoyable. 
	What does it mean for the buttons to be groovy? 

	3
	Song with four buttons. 
	Join in with the song. 
	Do you remember the song? 

	5
	Pop - To suddenly break open or come away from something often with a short, loud noise.  
	What happened to the button? 
	See if the children remember the repetitive story lines of “Pop, OH NO.” 

	7
	 4-1=3
	Point out the number sentence. 
	

	9
	Song 3 
	Join in when you can.
	How has the song changed from the first time he sang it? 

	11
	
	What is Pete doing when he loses his button? 
	Can the children answer the “how many left” questions?
Left – remaining when others are gone. 

	13
	
	
	

	15
	Why might Pete have cried? 
	3-1=2
Point out the number sentence. 

	What word has changed in the song? 

	17
	How did Pete get the ice cream cone? 

Rolled away - To move across the ground or another surface by turning over and over.
	What do you think it says on the side of the truck? 
	How does the artist show that the buttons have rolled away? 

	19
	2-1=1
Point out the number sentence. 
	Have the children respond to “Did he cry?” 
“Goodness no! Buttons come and buttons go.” 
	Two words have changed. One and button (rather than buttons). 

	21
	What is Pete the Cat doing? 
	Can the children answer the question, “how many are left?” 
	Why was this the last button? 
Last - Remaining after all others are gone. 



	23
	Zero and 0 are two ways to show 0. 
Have the children answer the question: 

“What do you think he saw?”
	Have the children respond to 
“Did he cry?”

“Goodness no! Buttons come and buttons go.”
	

	25
	
	
	How is a belly button like or different from the buttons on his shirt? 
Belly button - Navel. 

	27
	
	Have the children join in with the song. 
	How has the song changed? 

	29
	
	Have the children respond to “Do we cry?” 
	What is “stuff” referring to? 
Stuff – Materials or supplies, or other things. 

	

	Discussion Questions
	Have you ever lost something? 
	Do you have a favorite shirt, pants, etc. What makes it special? 
	Do you have a song that makes you feel better? 


Chicka Chicka Boom Boom 
Author: Bill Martin Jr. and John Archambault 
Illustrators: Lois Ehlert 

Suggested Vocabulary: 

Coconut: A large fruit that has a thick shell with white flesh and liquid inside; it grows on a palm tree. 
Beat: Get there first. 

Whole: Having all; not leaving any out. 

Dust off: To make something clean by brushing or wiping dirt or dust from the surface. 

Breath: The air that you take into your lungs. 

Tag-along: A person who follows or goes somewhere with another person or group. 
Pileup: An accident in which several objects or people crash into each other (example, a pileup on the highway when cars crashed into each other).
Stubbed-toe: To accidentally strike or hit your toe against an object. 
Patched-up: To give medical treatment to someone who is injured. 
Knotted up: Having a knot. 

Breathe: To move air into and out of your lungs. 
Tangled: Twisted together into a knot. 
Looped: A curved or circular shape. 
Stooped: Bent forward; to walk with your head and shoulders bent forward.
Twisted: Forced out of its natural shape. 
Alley-oop: Used to call attention to the performance of some physical feat. 
Dare: To challenge someone to do something.
Double dare: A challenge that is harder than a regular dare. 
	Purpose
	This is an alphabet book with rhyming and silliness. It’s meant to be fun and support letter knowledge. 

	Read the Story
	Read to support the rhythm of the words. Point to the letter if you are able to do so while you read. 

	Cover Page
	Read the title, Chicka Chicka Boom Boom. Tell the children that the book is written by Bill Martin Jr. and John Archambault and illustrated by Lois Ehlert. Point out the letters on the cover. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	End Flap 
	
	Have the children join in the repetitive phrases of – 

· Chicka chicka boom boom 

· Skit skat skoodle doot 

· Flip flop flee
	Have the children raise their hands if they hear a word repeat (chicka, boom). 

	1
	a, b, c 
Coconut - A large fruit that has a thick shell with white flesh and liquid inside it and grows on a palm tree.
	Where are they going to meet? 
	Point to the coconut. 

	3
	d, e, f, g, h
	Do you think there will be enough room? 
	What does d mean when he says, “I’ll beat you to the top.”
Beat – Get there first. 

	5
	i, j, k, l, m, n, o, p
	Do you think there will be enough room?
	

	7
	q, r, s, t, u, v
	
	

	9
	Still more w, x, y, z 
	What do they mean by the “whole alphabet?” 
Whole Having all; not leaving any out. 
	Why “Oh, NO?” 

	11
	BOOM BOOM 
	What happened to the letters? 
	Why did the letters fall? 

	13
	
	Why was everyone running to the coconut tree? 
	Why do they “dust off their pants?”
Dust off - To make something clean by brushing or wiping dirt or dust from the surface. 

	15
	
	Why do A B C want help? 
	Why do they want to go up? 

	17
	
	Why is G out of breath? 
Breath – The air that you take into your lungs. 

Or D stubbed-toed? 

Stubbed-toe - To accidentally strike your toe against an object.
	Why is F patched up? 
Patched up - To give medical treatment to someone who is injured. 



	19
	Point to l knotted up like a tie. 
Knotted – Having a knot. 
	How are H and I tangled up? 
Tangled - Twisted together into a knot. 


	Could you explain why J and K are about to cry? 

	21
	
	Use the appearance of the letters to derive the meanings of the descriptors. 
	What are the four words that rhyme? Re-read text to help. 
Looped

Stooped 

Alley-oop

Skoodle doot

	23
	
	Lack eyed P
Loose tooth T
	

	25
	
	What does it mean when the sun goes down? 
	

	27
	Full moon. 
	How is the moon helping the letters? 
	How is the full moon, like or different from sunshine? 

	29
	Dare, double dare. 
Dare - To challenge someone to do something.

Double dare - A challenge that is harder than a regular dare
	
	

	Back plate all the letters. 
	
	
	

	

	Discussion Questions
	What happened when the letters got up to the top of the coconut tree? 
	How did some of the letters get miss-shaped? 
	Why do you think the letters fall down once all of them got to the top of the coconut tree? 


Book read aloud: https://www.youtube.com/watch?v=ZH4bBMW8eus
Resources for Early Learning: http://www.resurcesforearlylearning.org/search/?q=Chicka-Chicka+Boom+Boom&context=educators
Song for Chicka Chicka Boom Boom: http://www.schooltube.com/video/2490bb8cd9848c3af3ec/Chicka-Chicka-Boom-Boom-With-Lyrics-Alphabet-Song
The Colors of Us
Author and Illustrator: Karen Katz 
Suggested Vocabulary: 

Similar: Almost the same as something or someone else. 
Different: Not of the same kind; partly or totally unlike. 
Cinnamon: A spice used in baking. It is reddish brown.

Shades:  Describing words for skin color. Variations of one color (e.g., “Here is a light shade of blue;” “Here is a dark shade of blue.”
French Toast: A breakfast food make of bread and eggs. It is a golden color. 

Simile: Comparing things using the words like or as. 

Delicious: Very pleasant to taste. 
Portrait: A painting, drawing, or photograph of a person that usually only includes the person’s head and shoulders. 
	Purpose
	Increase listening vocabulary, recall events in a story, recognize similarities and differences in people. 

	Read the Story
	Lena is seven. She is going to paint a picture of herself. Her mom is an artist and explains that everyone is a different shade or color. Lena looks at her friends and tries to find the perfect color to paint a picture of them. 

	Cover Page
	Read the title of the book, The Colors of Us. Point to the words as you read the title. Tell the children that Karen Katz is the author and illustrator of the book. 

	Page Number
	1St Reading
	2nd Reading
	3rd and 4th Reading

	Cover Page
	Read the title of the book, The Colors of Us.  Point to the words as you read the title.
	Who can tell me the name of the book? 
	Read me the title of this book. 

	2-3 
	Look at all of the children’s hands in the picture. Ask children to describe what they see. 
	Note similarities and differences in the children’s hands. Some have nail polish, some are tan, and some are brown. What do our hands look like? 
	Describe the color of our hands. 

	4-5
	Look at the picture. Notice the paints Lena is using. What color are here paints? 
	What color would you use to paint yourself? 
	

	6-7
	My name is Lena, and I am seven. 
I am the color of cinnamon. 

Mom says she could eat me up. 

Cinnamon is a spice used in baking. It is reddish brown. 
	
	What are some things that are the color of you? (peaches, oatmeal, sand, etc.) 

	8-9
	My mom is the color of French toast. Mom is teaching me to mix colors. “Mom, brown is brown” I say. “There are lots of different shades of brown – You’ll see.” 
French toast – A breakfast food. It is a golden color. 

Shades – Variations of one color. Here is a light shade of blue. Here is a darker shade of blue. 
	Look around the classroom. How many different shades of brown do you see? Look everywhere., the rug, furniture, people, and plants. 
	

	10-11
	Sonia is light yellow brown. Just like creamy peanut butter. 
	
	

	12-13
	Isabella is chocolate brown. Like the cupcake we had for her birthday. Lucy has skin that is peachy and tan. 
	Karen Katz is using similes to compare skin color to food. 
The simile tells us that the person’s skin and a certain food are similar in color, or almost the same. 
Simile - Comparing things using the words like or as. 

Let’s think about things that look similar while we continue to read this story. 

	Invite children to describe the colors they see. Ask children to make comparisons to themselves. Encourage children to note similarities in children’s appearance in the story to children in the class. 

	14-15
	Jo-Jin is the color of honey. 
What are some other words we could use that would describe Jo-lin and the color of honey? 

Golden, amber, yellowish. 

Kyle is reddish brown like fall leaves. 
	Continue to think of synonyms or words that mean the same thing for the colors. 
Clay, colored, burnt sienna, brick
	Allow children to chime in and assist in reading the story. 

	16-17
	Carlos is light cocoa brown and Rosita’s skim looks like butterscotch. 
	What food would you compare your skin to? 
	

	18-19
	Mr. Pellegrino is golden brown. 
Candy is like a beautiful jewel, bronze and amber. 
	
	

	20-21
	Look at everyone’s legs, all different shades. 
	
	

	22-23
	I think about everyone I saw today everyone is a beautiful color. 
Everyone looks different, but that is ok. Each of us has different physical features just like the children in the story. 
	What similarities do you notice among the children in the story? 
What similarities do you notice among the children in our classroom? 
	

	24-25
	The colors sound so delicious. 
What do you think the author means when he says that the colors sound delicious? 

Delicious – Very pleasant to taste. 
	Let’s think of great describing words to describe our skin color. 
Dazzling white, soft beige, sunny yellow, warm brown 
	Make a list of all the shades or “Colors of Us.”

	26-27
	Look mom, the colors of us!
Look at the portraits. 
Portrait - A painting, drawing, or photograph of a person that usually only includes the person’s head and shoulders.

Talk about painting portraits. Tell the children they will be painting portraits of themselves and they will have a chance to make the perfect shade for themselves. 
	What is a portrait? How will you create the perfect shade for your portrait? 
	

	28-29
	Look at the last picture and ask the children to use describing words to label the colored hands. 
	
	

	

	Discussion Questions
	Create similes using names and colors: Jenn is light creamy tan like apple oatmeal, Sara is golden like my gold earrings, and James has black hair like a dark black night.  




I Love My Hair!

Author: Natasha Anastasia Tarpley & Illustrated by E.B. Lewis

Suggested Vocabulary:

Hair – the fine strands that grown from the skin of humans and some animals.

Gentle – move soft and slow

Hurts – mean you have pain from an injury to body or feelings

Style – how you look, appear or act
Scalp – the skin covering your head
Tugging – pull or yank

Secret – something you say to someone you do not want to share with others

Teased – gentle pull with the comb to get out tangles OR being made fun of (page 19)

Proud – when you feel good about what you have done or how you acted

Thick as a forest – means she has a lot of hair
Curly as a vine – means her hair is curly
Hairstyle – the way a person cuts or arranges his/her hair
Tangled – twisted together

Bun – pulling your hair to the back or top of your head in a ball
Puffy – soft and swollen
Braids – folded three thin strands of hair into one thick strand.
Afro style – hair styles many African cultures wear
Ponytail(s) – pulling hair together close to the scalp and placing it in an elastic or hair ties
Tangle – her hair is all mixed up or mashed together 
	Purpose
	The story is about a young Afro-American girl and how her mother helps her care for her hair. This story helps children to recognize similarities and difference among one another.  The story provides children with an opportunity to share cultural differences among their families relative to the routines of personal care.



	Read the story
	Provides opportunity to discuss similes with children in the context of the text.

	Cover 
	Show cover of the book.  Today we are going to read a book about hair. Can everyone say hair. Let’s hear everyone say it and touch your hair. Now let’s say hair and pretend your fingers are a comb.

Read title of the book, I Love My Hair! by Natasha Anastasia Tarply and Illustrated by E.B. Lewis
	Remember we read the book I Love My Hair!  Turn to the pages 21 and 22. Read the Text: I love my hair because it thick as a forest, soft as cotton candy, and curly as a vine winding upward reaching the sky and climbing toward outer space. 

Together let’s say and think about this!

Thick as a forest. Thick, Thick, Thick.

Soft as a cotton- Soft, soft, soft.

Curly as a vine – Curly, curly curly


	Help me read the title of this book. Let’s count the words: point and count to 4. Now let’s read it I, Love, My, Hair (slowly) 

Point to the Exclamation mark. Ask children if they know what it is. Explain that it is a punctuation mark used to remind the reader to read with excitement.  

Have the children reread title with excitement. 

Today you’re going to help me read. When I pause you tell me the word that comes next.


	1-2
	After reading page point to comb. Say the mom is combing her hair.  
	
	Pause after reading, she rubs coconut oil along my ….

Let children chime in scalp.

	3-4
	After reading – define tangled by stating:  her hair is all mixed up or mashed together
	
	

	4-5
	Tugging means her mom – pulled or yanked her hair 

Has your mom ever tugged your hair?  Give me thumbs up if she has.


	
	Pause after reading, “Mama, stop!” I cry when I can’t stand the …. (children respond) COMB tugging at my hair any longer.

	5-6
	What do you think she means you can choose any style you choose?  Style – how you look, appear or act
	
	

	7-8
	Point to the bun in the girl’s hair after reading the page.
	
	

	9-10
	
	 Define after reading page

Bun – pulling your hair to the back or top of your head in a ball

Puffy – soft and swollen
	“I can spin your hair into a fine soft yarn, just like our grandmothers did at their spinning wheels and weave it into a ……(pause) children chime in puffy little bun.”

	11-12
	Point to the girl’s head. The girl’s mom has braided her hair making rows on her scalp that show the skin on head.  Braided means she folded three thin strands of hair into one thick strand.
	
	“Or I can part your hair into straight lines and plant rows of (pause) Braids along your scalp, the way we plant seeds in our garden then wait and watch them grow.”

	13 -14
	
	After reading the page ask the children if they have ever said something over and over to help them remember something. Repeat the line ‘milk, bread, and peanut butter.’
	Stop reading and let children chime in Tap, Tap, Clicky-clacky! Milk, bread, peanut butter.

	15 - 16
	
	What do you think it means “music my hair makes just for me?” Let two children respond. Repeat and extend on responses. The beads in her hair make a sound that reminders her of music.
	

	17 -18
	Afro style – hair styles many African cultures wear.


	
	This is my (pause)…

let children chime in Afro style.

	19 -20
	Teased means being made fun of.  Has that every happened to you?  Let two children respond.  Extend their sentence to the group.
	
	

	21-22
	
	
	Let children chime in 

Thick as a …Forest

Soft as ….Cotton Candy

Curly as a…. Vine 

	23-24
	Read and define: Ponytail(s) – pulling hair together close to the scalp and placing it in an elastic or hair ties


	
	

	Discussion Questions:
	Show the pictures of different hairs styles.  Have picture cards available for ELP level 1 students.  Have children turn and talk about various hairstyle they would like to try.
	Which hair style in the story do you like best on Keyana and why?

Turn and talk to a friend.
	Introduce the idea of creating similes to describe people they draw in writing.  

Encourage children to ask adults to write down their dictations.


Resources

Activities
*Item in bold have been printed in a separate resource packet.

1. Five Senses Activity 

2. Body Parts Bingo (PRINTED) 

3. Portraits (PRINTED) 

4. Introduce Musical Instruments 

5. Little Red Hen Project Directions 

6. Friend Memory 

7. Literacy Beginnings, Pinnell and Fountas, Mirror, page 296 

8. Literacy Beginnings, Pinnell and Fountas, Musical Instruments, page 297 

9. Eureka Math Lesson 3 and 4, pages 28 – 37

10. Literacy Beginnings, Pinnell and Fountas, Pattern Chant, page 298

11. Literacy Beginnings, Pinnell and Fountas, Hokey Pokey, page 301

12. Life Cycle Pictures (PRINTED)

13. Pete the Cat Math Button Game

14. Measure Me 

15. Rock Families 

16. What Makes a Sound? 

17. Chicka Chicka Boom Boom Name Tree

18. Painting with a Smell of Inspiration 
19. Pictures of hair styles for discussion or memory games (PRINTED)
Activities
1. Five Senses Activity 

Materials: 

· Pictures of indoor and outdoor environments. 

· Chart paper and marker. 

Procedure: 

· Provide the children with pictures of indoor and outdoor environments (such as a playground, a flower garden, the woods, a classroom, a kitchen, a train station, a grocery store, etc.). 

· Show the pictures to the children one at a time. 

· Ask them to tell you about the picture. 

· After they have described it, ask what they might see, hear, taste, feel, and smell if they were there. 

· Write their responses on chart paper under the appropriate category. 

Adapted from: “Using Our Senses to Observe,” Early STEM Education, www.k12.wa.us
Resources for Early Learning – See:
http://www.resourcesforearlylearning.org/search/?q=listen+walk&context=educators
5. Introduce Musical Instruments
Estimated Time: 10 -15 minutes 

Essential Questions Addressed in the Lesson: 

· How is sound made? 

· How is force used cause a vibration and make sound? 

· How can we use a pattern to create a beat or music? 

· How is sound used to communicate emotion or celebrate a culture? 

Objectives: 

· Provide children with visual and auditory cues to learn sequence of the daily and weekly schedule of the classroom. 

· Children will engage in social interactions with adults and peers. 
· Children will begin to develop a sense of community and belonging by identifying and understanding their individual culture, beliefs, and values as well as those of the adults and peers. 

· Children will compare sounds made using force and various materials such as wood, plastics, and metal. 

Children will: 

· Talk about sounds and beats (rhythms). 

· Ask and answer questions about instruments. 

· Listen to and repeat patterns heard. 

· Stop and start playing instruments (developing self-control). 

Standards
MA.SL.1a. Observe and use appropriate ways of interacting in a group (talking, listening, waiting, asking questions, and waiting for a response). 

PreK-PS 4-1. Investigate different sounds made by different objects and different materials and reasons. Discuss explanations about what is causing the sounds. Though play and investigations, identify ways to manipulate different objects and materials that make sound to change volume and pitch. 

PK.CC.MA.1. Listen to and say he names of numbers in meaningful contexts. 

Materials: 

· Musical instruments 

· Wrist and ankle bells 

· Jingle clog
· Guiro tone block 

· Triangle 

· Castanets 

· Cluster bells

· Sand blocks 

· Rhythm sticks 

· Maracas 

Procedure: 

Introduce the name of each instrument. Talk about how force is used to created sound vibration. Then talk about how musicians use counting to help them keep beat. Practice controlling sound vibration. Then talk about how musicians use counting to help them keep beat -. 1, 2, 3, 1, 2, pause, 1, 2, pause, etc.  

6. Little Red Hen Project
Procedure: 

· Copy circle. You can copy on red or white paper. Children can color chicken in various colors. 
· Children cut out circle. 

· Teacher demonstrates how to fold in half. Teachers or children’s peers trace children’s hands. 
· Children color hand and teacher can cut out. Children may glue on head, feather, hand print for tail feathers, beak, feet and add eyes. 

Source: www.first-school.ws/activities/fairytales/redhen.htm
[image: image8.png]



[image: image9.png]



7. Friend Memory
Purpose: 

· Letter identification and name recognition.

· Fostering peer interaction. 

· Assisting children in using names of classmates when engaging in play and learning. 

Learning Objectives: 

· Identify peers by name. 

· Children will sort names with the same initial sound. 

Standards: 
SEL.8. The child will engage socially, and build relationships with other children and with adults 

MA.RF.2c. Identify the initial sound of spoken words that have the same initial sound. 

Procedure: 

· Take a photograph of every child in your class and make two copies of each. 
· Type or carefully write each child’s name modeling conventional writing. Use upper and lowercase letters to print name, for example, James (not JAMES). 
· Use index cards to write the name of each child on one set and on a second set attach a picture of each child. 

· Ask children to match the names to the picture cards. 
· For young children the focus may be on matching two sets of picture cards and orally stating the name of a friend or pointing to the child they matched. 
· These can be used for multiple games and charts, and as name cards throughout the year. 
· For older children, first and last names can be included. 
· Laminate the cards for longer use. 

16. Pete the Cat Button Match Game

Procedure: 

· Use t-shirt template to create shirts out of construction paper or felt. 

· Create dice representing numerals 0 – 3. 

Playing the Game: 

· Children are given a t-shirt and 10 buttons. 

· A child rolls the dice and names the number of dots.

·  If they cannot subitize they can touch count on the dice. 

· That child takes the corresponding number of buttons and puts on their shirt. 

· The child passes the dice to the next person and they have their turn. 

· When all of a child’s buttons are on their shirt they can play the game taking off their buttons. 
17. Measure Me 

Materials: 

· Oak tag. 

· Crayons, markers, stickers, glue, glitter, sequins, scraps of paper, fabric scraps.

Procedure: 

· Measure the child using oak tag strips. 

· Make the strips about 6 inches in width and as long as the child’s height in length. (You may need to glue or tape strips together depending on how tall the child is.) 

· Provide materials that the children can use to decorate their measuring strips. 

· Instruct the child to print their name on their measuring strip. 
· Provide name tag to copy name. 
· For those who are not yet writing their name the teacher can write the child’s name. 

Extension to the Activity: 

Math: 
· Children can use measuring strips to compare their own length to that of classmates and other objects in the classroom. 
· Challenge children to find an object or person longer and shorted than themselves in the classroom. 

Wall Display: 

Attach the children’s measuring strip s to a wall in the classroom or hall outside the classroom. 
You can arrange them by height. Who is the tallest? Which strip is the longest? 

Vocabulary: 

· Tall/taller/tallest 

· Short/shorter/shortest

· Long/longer/longest 

Standard: TSG: Mathematics #22. Compares and Measures. 
18. Rock Families 

Materials: 

· Rocks of varying sizes, but not too large (can be collected by the children or provided by the teacher). 

· Markers

· Googly eyes (optional) 

· Yarn 

· Glue 

Procedure: 

· Children collect rocks on a walk or the teacher may provide the rocks. 

· Have the children write their name on the bottom of the rocks (use permanent marker for this). 

· Children paint their rocks to make rock families. Instruct the children to paint one rock for each member of their family. 

· Can add googly eyes or yarn (optional). 

Extensions: 

Language: 

· Discuss family members. 

· How many in your family? 

· Names and roles of people in the family. 

· Engage in communication with others. 

Math: 

· Sort by size, family member, color, etc. 

· Compare sizes of families. 

Source: Adapted from Preschool Plan It (www.preschoolplanit.com) 

19.What Makes a Sound? 

Estimated Time: 10-15 minutes 

Essential Questions Addressed in this Lesson: 

· How can we make sound?

· Do particular materials make louder or softer sounds?  

Children will: 

· Generate ideas for how to use the materials below to make sounds. 

· Experiment making sounds with these objects. 

· Compare and contrast sounds made with these objects. 

Science Objectives: 

PreK PS. 4-1. Investigate different sounds made by various objects and materials, and discuss what is causing the sounds. Through play and investigations, identify ways to manipulate different objects and materials that make sounds change volume and pitch. 

Procedure: 

· Discuss ways to use and make various sounds with the materials below. 

· Encourage children to make the sounds louder and softer. 

· Wood: blocks, spoons, bowls, and sticks. 

· Plastic: milk and soda bottles, spoons, straws. 

· Metal: can, pots, spoons. 
· After exploring for a day or two, ask children to tell you why they think a sound gets louder or softer. Discuss children’s findings. 

Musical instruments and objects such as those listed above are forced into vibration when a person hits, strikes, strums, plucks, or disturbs an object. Vibrations produce sound. Give example of vibration of your own voice in your throat. We hear sounds as air moves out or in. 
· Discuss which combinations of materials make the loudest sound. Which make the softest sound? 

http://www.pbslearningmedia.org/resources/d995f720-b324-4968-ab46-7cb061b62134/sound-garden/
20. Chicka Chicka Boom Boom Name Tree 
Procedure: 

· Teacher cuts out tree from brown construction paper. 
· Children can cut out leaves from green construction paper any way they wish. 
· For younger children who are not at cutting stage, have them tear paper for leaves. 
· Give children a name card as a model. 
· They can use stamps, stickers, or foam letters to make their name on the tree. 

· Children count number of letters in name and print letters on paper. 
· Teacher prints number or can provide stickers or number stamps for children to use. 
· You can also make coconuts to add. 
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21. Painting with a Smell of Inspiration! 

Materials: 
· A variety of fruit-flavored herbal teabags. 

Procedure: 

· Start by using sense of smell to make observations about the different kinds of tea.
· Children could match the smell of the tea bag to the fruit on the packages. 

· In a metal tray, have children use water bottles to spray teabags. 

· Once teabags are wet, children can paint using teabags directly on paper, or if children use small brushes, they may use tea like watercolor paints. 
· Talk about how the tea smells. 

http://fantasticfunandlearning.com/exploring=the-sensespainting-with-tea-bags.html
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Family Engagement Letter
ALL ABOUT ME: From a Sense of Self to a Sense of the World

All About Me Bag: During the first few weeks of school we are getting to know each other. This week we are asking children to place no more than 5 items in this bag to help us get to know them. For example, a red crayon because red is their favorite color, a picture of their family, or a favorite animal. Please have your child bring his bag to school during the week of September _________________. 

Baby Pictures Wanted: As Part of Our “All About Me Unit”.    
We are talking about how we have grown since we were babies. We are asking that each child share with his/her peers a baby picture. You can bring a picture to class, email one to your child’s teacher, or provide us with a copy of one of your child’s favorite baby pictures. Please be sure to put your child’s name on the back of the picture. 
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As we learn more about how people use their senses for learning. We will explore how sound is made and how the vibrations of various instruments are heard by our ears as sounds. We will be creating our own instruments and forming a band. We could use your help in collecting recycled materials for us to use in making our instruments. If you have any of the following items, please send them in. 
· Paper plates

· Empty water bottles (with or without ridges) or Gatorade bottles 

· Chop sticks 

· Sand paper 

· Thick scraps of wood, Not too big. No splintered ends, please. 

· Small stones, dried beans or small beads for shakers. 

· Paper towel rolls 

· Oatmeal containers 

· Streamers 

· Plastic eggs 

· Egg cartons 

· Shoe boxes 

· Dowels 

· String 

· Bells
Songs and Chants

Everybody Has a Name
Everybody has a name, you know, 

You hear people say it everywhere you go. 

Some names are short, some names are long, 

We’ll sing about your name in this song. 

I see a boy/girl named ________________, 

______________ is sitting right there, 

So please join in and sing with me, 

As we spell his/her name with care 

_ _ _ _ _ _ _ _    _____________!

To listen: http://www.songsforteaching.com/rachelrambach/everybodyhasaname.htm
Five People in My Family
Oh, I’ve got five people in my family

And there’s not one of them I’d swap. 

There is a sister, and two brothers, 

And a mother, and a pop (that’s me). 

Oh, five is such a pretty number!

I’m awfully glad that I’ve five people in my family 

One, two, three, four, five; one, two, three, four, five 

Oh, I’ve got five!

Oh, I’ve got five fingers on my left hand. 
I’ve got five fingers on my right. 

Five fingers help me wave good morning, 

Help me brush my teeth at night. 

Oh, five is such a pretty number!

I’m awfully glad that I’ve give fingers on my left hand. 

One, two, three, four, five; one, two, three, four, five. 

Oh, I’ve got five!!!

Songwriters
JEFFREY A MOSS   Published by Lyrics © T.S.E.C.
To listen: https://www.youtube.com/watch?v=dQ8zgWfkLQE
The Little Red Hen Song 
This is the way I plant the seed, plant the seed, plant the seed. 

This is the way I plant the seed

So early in the morning!

Repeat using the following verses in the above blanks….

Water the wheat. 

Cut the wheat. 

Go to the mill. 

Make the dough. 

Bake the bread. 

Eat the bread. 
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Chicka Chicka Boom Boom 
Lyrics by John Archambault and Bill Martin Jr. 
Simon & Schuster © 1989 Music by John and David 

A told B and B told C, 

“I’ll meet you at the top of the coconut tree.”

“Whee,” said D to E, F, G, 
“I’ll beat you to the top of the coconut tree.” 

Chicka Chicka Boom Boom, 

Chicka Chicka Boom Boom, 

Will there be enough room? 

Here comes H up the coconut tree. And I and J and tag-along K ---

All on their way up the coconut tree.

Chicka Chicka Boom Boom, 

Will there be enough room? 

Look who’s coming ___ it’s L, M, N, O, P, 

And Q, R, S, and T, U, V. 

Still more ----- W and X, Y, Z. 

The whole alphabet’s up the …. Oh! No!

Chicka Chicka Boom Boom! 

Skit, scat, scoodle-doot, 

Flip, flop, flee. 

Everybody running to the coconut tree. 

Mamas and papas and uncles and aunts 

Hug their little dears 

Then dust their pants. 

“Help us up,” cried A, B, C. 

Next from the pileup, skinned-knee D, 

Stubbed-toe E and patched-up F.
Then comes G all out of breath. 

H is tangled up with I. 

J and K are about to cry. 

L is knotted like a tie. 

M is looped, N is stooped. 

O is twisted ----- alley-oop. 

Skit, scat, scoodle-doot, 

Flip, flop, flee. 

http://wwwcreativeteaching.com/ctp/140-cd lyrics.pdf 

Recommended Resources and Materials

Community Resources: 

Contact: Home Depot – Main Street, Tewksbury

                Lowe’s – Chelmsford Street, Lowell 

Materials:
1. Blank Number Cubes                          
2. Blank Dot Stickers 

3. Counting Bears/Objects

4. Dot Cards 0 – 3 

5. Dot Cards Five Frame

6. I Have Two Chant
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I Love School, Philemon Sturges

8. Letters
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Matching Mat

10. Numbers 

11. Numeral Cards

12. Piano Mat                                          
13. Sorting Mat

14. ETA Kits/Attribute Blocks 

Teacher Resources and Notes:                                                                                               
1. Sentence Frame Reference Sheet                                                                               Sorting Mat                                                                                                                                              
2. Social Emotional Visual PDF                                                     
3. Songs and Books Reference Sheet                                         
4. What is Dialogic Reading? Handout 

5. What We Do in Circle – PPT and Circle Time Rules 

Technology Websites

Read, Write, and Think: Sign up and search “five senses”:
http://www.readwritethink.org/util/contribute-to-rwt.html
Family Songs: http://www.preschooleducation.com/sfamilysong.shtml?
Technology/Websites: https://www.youtube.com/watch?v=zxYsgRsNg2s 
School of Rock – My Hero, Zero 
http://www.sesamestreet.org/videos?video=1fcedb78-1550-11dd-8ea8-a3d2ac25b65b 
Sesame Street Zero 
http://www.sesamestreet.org/playlists#media/playlist_56 
Sesame Street Zero the Hero Cookie Monster http://mass.pbslearningmedia.org/resource/20d4485a-cf34-4ffb-9738-a90b2b12aadb/zero-the-hero/ 
PBS Learning Media 
http://www.harpercollins.com/childrens/feature/petethecat

Daniel Tiger goes to school for the first time

http://mass.pbslearningmedia.org/resource/5ebffaac-bf03-4d82-b0a9-c4f393f0ec7a/5ebffaac-bf03-4d82-b0a9-c4f393f0ec7a/ 

http://mass.pbslearningmedia.org/resource/34cc6c75-7d27-4efd-a57c-6711cfe1ac31/starting-school/ http://mass.pbslearningmedia.org/resource/c7e84f48-cd75-4e51-8bf3-4dc636d036be/c7e84f48-cd75-4e51-8bf3-4dc636d036be/ 

http://mass.pbslearningmedia.org/resource/93a8c4fd-5014-47a4-b0ac-2b5d790042e7/the-morning-routine/ 

http://mass.pbslearningmedia.org/resource/c7e84f48-cd75-4e51-8bf3-4dc636d036be/c7e84f48-cd75-4e51-8bf3-4dc636d036be/
ELL and Special Education Resources: 

http://www.p12.nysed.gov/specialed/aim/ for specific information on how to obtain student materials that satisfy the National Instructional Materials Accessibility Standard (NIMAS) format

https://www/wida/us/stadards/EarlyYears.aspx

https://www/engageny.org//resource/scaffolding-instruction-english-language-learners-resource-english-language-arts-and 

http://www/p12/nysed/gov/specialed/aim/for specific information on how to obtain student materials that satisfy the National Instructional Materials Accessibility Standard (NIMAS) format.

Social Emotional

CSEFEL http://csefel.vanderbilt.edu

Additional

pre-kpages.com

pre-kinders.com

abcmouse.com (It is free for teachers)   

Other Related Social Emotional Resources: (Use during small group or book area choices) 
Tucker Turtle Takes Time to Tuck and Think - CSEFEL - Use this additional resource for small group or individuals that require more scaffolds for behavior, like self-calming techniques. 

I Can Use My Words! - CSEFEL 

Social and Emotional Learning Standards Document

"Strategies for Supporting Social-Emotional Development" - compiled by Martha Robey, MSEd. 

"Taking a Positive Approach to Behavior" - compiled by Martha Robey, MSEd. 

"Activities to Promote Social-Emotional Wellness and Resiliency" - compiled by Martha Robey, MSEd. 

Module 1: All About Me – Recommendations from Occupational Therapist
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Fine Motor:
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Pete the cat button sticks or button craft (Pinterest) 
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Pete the cat Playdough mats (teacherspayteachers.com via pinterest)














dough mats
Button boxes: use a jewelry or empty margarine container, put a slit in the top and have the children drop the buttons into the box. Turn the directions of the slit so the child is required to turn their hand. 
Lego faces: [image: image19.jpg]



Things needed for Module 1

Materials/supplies needed (enough for small groups of 4-5 students):


⃝ Brown paper lunch bags (1 for each student in class)





⃝ Index cards





⃝ Chart paper

⃝ Stamp pads





⃝ Colored pasta

⃝ Magnifying glasses




⃝ Multicultural paint, markers, or crayons

⃝ Mirrors





⃝ A real coconut

⃝ Bean bags





⃝ Sifters/strainers for sand

⃝ Crayons, paints, water colors



⃝ Tweezers

⃝ Play dough





⃝ Feely box

⃝ Musical Instruments




⃝ Doll house

⃝ Rocks of varying sizes



             ⃝ Families for doll house

⃝ Googly eyes





⃝ Oaktag for rulers

⃝ Puzzles that go along with theme


⃝Yarn




⃝ Recycled items to make instruments


⃝ Magnetic letters

⃝ Doctor’s office, home, or daycare items for dramatic play

⃝ Metal, wood and plastic objects (for different sounds)
Materials/supplies to make, print, or copy:

⃝ Name chart (Fountas & Pinnell, p. 377)

⃝ Name cards for each student

⃝ Name Card Bingo




⃝ Body Parts Bingo

⃝ Class portrait and autograph book


⃝ Index cards with names for fingerprints

⃝ Popsicle stick people




⃝ Life cycle cards

⃝ Little Red Hen art project



⃝ Sorting mat

⃝ Friend Memory




⃝ Matching mat

⃝ Chicka Chicka Boom Boom trees


⃝ Various leaves


⃝ Confetti for sand table




⃝ Number lines and alphabets for tables
Books for dialogic reading:


⃝ Chrysanthemum  –  Kevin Henkes

⃝ The Listening Walk – Paul Showers

⃝ Bigger – Daniel Kirk

⃝ The Little Red Hen – Paul Galdone

⃝ Peter’s Chair – Ezra Jack Keats

⃝ Pete the Cat and His Four Groovy Buttons –Eric Litwin

⃝ Chicka Chicka Boom Boom – Bill Martin Jr. and John Archambault

⃝ The Color of Us – Karen Katz

Other recommended books:

⃝ Any “all about me” and “5 senses” books
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Piano Mat 





�


Sorting Mat





�





� INCLUDEPICTURE "https://lh3.googleusercontent.com/EPQPcQP4zbKPk59EvmCzzIdbZGwX3oUfo2AK8Z5N1Z5ZOrsbkxtlL9uJXCVHl9WVebqm4qAjrA3o2vCa0xEd5m4pm3RA-TUlyI0YKom371Gx6UtCXSq_GQCqN8_hMOD2XBgobSQF" \* MERGEFORMATINET ���





� INCLUDEPICTURE "https://lh3.googleusercontent.com/ZNcuYIP4Ka3myfuQtGGPRU5YvhVj1YjlDRiaJ7Xqcggj4GqXMYsc7THjlzYLcpFN3PcnBgDMwWtkDXgW9gGKhfKny9SPBXwOwUvKjkt9YMrS3yWBSbKeZLvALhXL_CyE_oSFCk2s" \* MERGEFORMATINET ���





blue eyes





green or hazel eyes
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